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BACKGROUND

In 2000, the settlement of an educational adequacy lawsuit filed againsttthef$tiinnesota by the
Minneapolis branch of the National Association for the Advancementlofé&bPeople (NAACP) and
Minneapolis parents resulted in an inter- and intradistrict volynkasegregation initiative known &ke
Choice Is YoursThe Choice Is Yourgrogram provides low-income Minneapolis families with enhanced
access to suburban schools (“suburban choice”) and selected magnet Ebtinnksapolis choice
magnets”) within the Minneapolis school district under the staiges enrollment policy. Eligible
students — those eligible for free or reduced price lunches — receivigypplacement into open
enrollment througfThe Choice Is Yourgrogram.

In 2002, Minnesota received a 5-year federal grant through the Voluntary Petidial £hoice (VPSC)
program to further enhance educational opportunities for urbasutnban families in the Minneapolis
area by expanding updrhe Choice Is Younsrogram. Under the MN-VPSC program, the Minnesota
Department of Education (MDE), Minneapolis Public Schools (MPS), theédipolis branch of the
NAACP, and eight suburban school districts from the West Metro EducatioraRr¢g/MEP) came
together to achieve two broad goals: (1) to support parents in choosing teehoestfor their child and
(2) to support student success in school. Key program activities inclobdadeed or expanded outreach,
transportation, and academic tutoring and support, and expanded school choice optiohsauGteice

Is Yoursprogram.

On June 30, 2005, the legal settlement that led t@HferChoice Is Younsrogram expired. However,
ongoing support for the suburban choice option allowed it to continue operating inhtheagtgripating
suburban districts, as it had in previous years, under WMEP’s compreherssigeeggtion plahThe
Minneapolis choice magnet option has also continued, but under the federalcdchomigrant, which
continues through the 2006—2007 school year. State funding to support transportation tf sthubben
The Choice Is Younsrogram continues to be available to the program.

This summary highlights key findings from the 2007-2008 evaluation {tgeatThe Choice Is Yours
program has been in operation). The 2007-2008 school year represents a onegsanext the five-
year grant that began in 2003. This summary also includes key findings sifficst t@mprehensive
evaluation in 2003-2004. All findings are drawn from enrollment data, parentual®hsinterviews,
student and staff surveys, and student achievement data. The full repbet auhilable on the school
choice portion of the MDE website undere Choice Is Yours.

! A ninth WMEP school district, Eden Prairie, is moformal partner in the federal school choice griant began
accepting students fthe Choice Is Younsrogram during the 2005-2006 school year under WKIEP
comprehensive desegregation plan.



How TO READ THIS SUMMARY

This report summarizes trends in key findings from the comprehensiatea of the MN-VPSC
program. The MN-VPSC program has been in place for seven years. It began-2020GInd was
expanded and enhanced through a five-year federal school choice grangdmainkie spring of 2003.
Annual comprehensive evaluations have been conducted since the prognahysahiand include
additional data collected during a one-year grant extension that cah@hu2@07-2008. As in previous
years, the report is organized around the five guiding evaluation quebtbmnslate to outreach,
expanded school choice, reducing barriers to choice, and academic support evehaat.

In reading this report, it is important for the reader to understand tlaatagction varied by year.
Consequently, what is presented here is a comparison of the baseline dtie finidl data collection.
As such, throughout this report, the tables and figures represent trstdinal of the program and are
accompanied by narrative describing any notable changes over time.r{rer finformation on the
program’s status in the final year, including detailed data tables,atlerris directed to the evaluation
report prepared during the final year of the grant. The “Minnesadiantésy Public School Choice 2006-
2007 Evaluation Report” is available online from the Minnesota Deparih&uatucation). This report
also includes findings from data collected in the 2007-2008 grant extension lyese.data include
interviews with current and former student participants and an addifieaabf student achievement data
to examine trends over four consecutive years.

OUTREACH

To what extent did the enhanced outreach ensure that all parents were aware of their school
choices?

Over the course of the 5-year grant, the evaluation revealed thatabuéféorts had indeed raised
parents’ awareness of school choices and provided insight into how paadetshse choices to inform
future outreach. The following findings represent the final stattiseofrant and any notable changes
over time.

ARE ALL PARENTS AWARE OF THE MANY SCHOOL CHOICES ?

FINDING 1. Throughout the project, suburban choice parents continued to be twikelyaas
parents of choice magnet participants and eligible, non-particiffatimities to know
of open enrollment options, includifidhe Choice Is Youngrogram.

FINDING 2. A significant number (more than 20%) of eligible families— participants non-
participants alike — continued to view home schooling and alternativeechend
private schools as viable school choice options.

FINDING 3. Parents of suburban choice students tend to be more aware of some school choice
options, particularly Open Enrollment afile Choice Is Your&side from those
two options, midway through the project parental awareness was becomag mor
comparable across the three groups. In the final year, however, there wetgea num
of changes in parents’ awareness across the three parent groupe&ingc
alternatives, among them that parents of eligible, non-particifelhs®mewhat
behind the other two parent groups in awareness of charter and private school
options.



HOW DO PARENTS FIND OUT ABOUT THEIR SCHOOL CHOICES ?

FINDING 4. The primary source of information on school choices for all eligible fasnil
continues to be the parent’s social network. Family, friends, neighbors, and
representatives from schools and other community organizations were kegssourc
of information. Few families learned about school choices from the majiam
including newspapers, television, billboards, and radio.

FINDING 5. Together, outreach that targeted parents’ social networks andabutineaugh
major media outlets reached 9 out of 10 eligible parents.

HOw DO PARENTS CHOOSE A SCHOOL?

FINDING 6. The actual decision to enroll their child in a particular school corgitaube most
influenced by the parents’ social network. Recommendations from faniiyd$r,
or neighbors; visits to or contact with the new school; and recommendatona f
school attended in the past were the most influential.

FINDING 7. Most parents — participants and non-participants alike — again said thefpfook
schools with a reputation for providing a high-quality education in a safe and
disciplined school environment. For the most part, many parents are also lfwoking
a school that can provide the special academic and/or language suppattiktheir
may need.

FINDING 8. Over half of all parents said they would like a school that will e@uttetir child
about the history, traditions, and values of their ethnic or cultural gradmree that
has a diverse student body and teaching staff. This year parents ef clagjoet
students were less likely to rate as very important a school thatduitiate their
child about the history, traditions, and values of their ethnic or culjuoab.

FINDING 9. Choosing a school that is close to home continues to be important to parents of non-
participants, though less so this year and about the same as paotis®imagnet
students. This year parents in all groups were slightly less likatylast year to say
finding a school that will educate their child about his/her religion wag v
important in their choice of school. Like last year, the importanceligious
education was about the same across all parent groups.

EXPANDED ScHOOL CHOICE

To what extent were school choice options expanded di#eChoice Is Yourprogram?
Over the course of the 5-year grant, the evaluation revealed thds édf expand school choice options
were successful. The following findings represent the final stditie grant and any notable changes
over time.
HOW MANY STUDENTS ENROLL IN THE CHOICE PROGRAMS ?

FINDING 10. Total enrollment in suburban choice schools has increased each ye#rdrom

program’s inception in 2001-2001 (year 1) with 472 students, to 720 students in year
2 (53% increase), 1,030 students in year 3 (43% increase), 1,435 in year 4 (39%



FINDING 11.

increase), 1,567 in year 5 (9% increase), 1,867 in year 6 (19% increase), and 1,997 in
year 7 (7% increase). This represents a three fold increassewesr years to reach
the cap of 2,000 placed on the program by the initial legislation.

Students were also able to enroll in a Minneapolis choice magnet schoolThede
Choice Is Yourprogram. Enrollment in the choice magnet option varied over time
depending on the number of schools eligible to receive students. Over treafours
the project students eligible to enroll in these schools ufgeIChoice Is Younsere
more likely to qualify and be enrolled under other higher priority placements

WHO ENROLLS IN THE SUBURBAN CHOICE SCHOOLS ?

FINDING 12.

FINDING 13.

FINDING 14.

Since the suburban choice program began, more African American stugeats
choosing open enrollment transfers out of Minneapolis into suburban schools. The
suburban choice program continues to attract relatively few Natiweridan,

Hmong, and Hispanic students. Enroliment levels by ethnic group have remained
stable.

Less than half (40%) of all students ever enrolled in the suburban gnogram
were enrolled in a Minneapolis public school the previous year.

Just over half (50%) of all students ever enrolled in the suburlaregbrogram live

in 2 of the 22 zip codes served blye Choice Is Youngrogram. These zip codes
represent the near-north and north Minneapolis neighborhoods (excluding northeast)
where the predominant ethnic group is African American.

WHO ENROLLS IN THE CHOICE MAGNET SCHOOLS ?

FINDING 15.

Of the eligible students who enrolled in the Minneapolis choice magnetlschoo
Hispanic students were less likely to enroll.

HOW SATISFIED ARE PARENTS WITH THEIR SCHOOL CHOICE ?

FINDING 16.

FINDING 17.

FINDING 18.

During the program’s first 7 years, each year about two-thirds of stusteatted in
the suburban choice program returned the following year.

Throughout the project, parents of suburban choice — and to a lesser exters, parent
of choice magnet participants — were more satisfied with their schoalechaod

more likely to choose the same school again and recommend it to othersrérdas pa

of eligible, non-participants.

Almost all (96% in the final year) suburban choice parents would recoththe
program to others. Each year, two-thirds of these parents had already done so.



REDUCING BARRIERS TO SCHOOL CHOICE

To what extent did transportation and parent information centers reduce barriers to school

choice?

Over the course of the 5-year grant, the evaluation revealed thids ¢ff enhance transportation options
were successful. In addition, the evaluation revealed that effcetshtance information and support
through parent information centers was successful for parentsitizaduthe centers. The following
findings represent the final status of the grant and any notable shaveyetime.

HOW MANY STUDENTS RECEIVE TRANSPORTATION ?

FINDING 19.

FINDING 20.

In Minneapolis, in the final year total of 224 students were transpturtieigher
performing schools in the district. Funding from the federal grant supporsed thi
expanded transportation.

In the final year, almost all students who participated in the intéadigtrtion of

The Choice Is Youn®de a bus to their suburban choice school (91%) compared to
71% of students attending choice magnet schools in Minneapolis and 65% of eligible
non-participants. Only a few suburban choice students were transportbddblsc

their parents (3%), drove themselves to school (3%) or took a city bisEy%he

end of the project, transportation to the suburban choice schools was being
coordinated by the receiving districts rather than by a central saingdffice.

HOW IMPORTANT IS TRANSPORTATION TO SCHOOL CHOICE ?

FINDING 21.

FINDING 22.

FINDING 23.

The availability of free transportation continued to be important to sabuaioice
parents over the course of the project. In the end, half of suburban choius pare
might choose another school if free transportation to their child’s d¢wubnrban
school is not available. In other words, half of suburban choice parents would
“definitely” choose the same school again, even if free transportatian govided.

The availability of free transportation also continued to be importantémisaof
eligible, non-participant students. In the final year, about 1 in 3 parecdt®ice
magnet students said the same.

Of the many parents who would prefer to choose a school “close to home” — choice
magnet students and eligible, non-participants — continued to want to limiighe b
ride to school to no more than 30 minutes.

HOW IMPORTANT ARE PARENT INFORMATION CENTERS TO SCHO OL CHOICE ?

FINDING 24.

FINDING 25.

Throughout the project, relatively few parents reportetingsor talking to someone
at one of the parent information centers. Fewer parents werigtihe centers in
the final year (on average about 1 in 4 parents). Overall, parentshated t
Minneapolis Parent Information Centers, Inc. more helpful than the Minngapoli
Public Schools’ Student Placement Center.

In the lottery conducted by the Minneapolis Public Schools Stucemnint
Services during the final year, almost all of the entering kindengand most of the



first through eighth graders and high school students received their fastond
choice.

FINDING 26. During the final year, the Minneapolis Parent InformationeéZgninc. enrolled 17%
of the new students enrolling in the suburban choice schools as compared to 6% in
year 5, 12% in year 4 and 28% in year 3.

ACADEMIC SUPPORT FOR STUDENT SUCCESS

To what extent did the enhanced academic support options promote school success for students
who changed schools?

Over the course of the 5-year grant, the evaluation revealed thidis éff enhance academic support were
an important part of reducing barriers to school choice. The evaluatioreatsded that efforts to
enhance academic achievement through participation the MN-VPSC programixed. The following
findings represent the final status of the grant and any notable shaveyetime.

HOW IMPORTANT IS ACADEMIC SUPPORT TO SCHOOL CHOICE ?

FINDING 27. By the end of the project, just over half of suburban choice pareuls choose the
same school again if extra support was not available for their child méedled.
The number of choice magnet parents reporting the same decreased sljgktly to
under 2 in 5, and the non-participant parent response fell from about 1 in 2 to 3 in
10.

HOW PREPARED ARE SCHOOLS TO HELP STUDENTS SUCCEED?

FINDING 28. Most parents — suburban choice, choice magnet, and eligible, ticippats —
continued to agree that their child’s school provided a safe and caaiming
environment in which all students were held to high academic standards. However,
students and teachers reported regular disruptions to teaching and laarairgsult
of student misbehavior. Parents of eligible, non-participants gavexsiaiiings for
school climate. (No comparable student or staff data were avditaltile schools
attended by eligible, non-participants.)

FINDING 29. In the final year, most parents of choice magnet students gibteelon-
participants — and many suburban choice parents — consider suburban schools
adequately prepared to work with ethnically and economically diversenstude
populations. All three groups reported schools were somewhat less prepared f
language diversity, though an average of about 70% across the groups said the
schools were prepared for it.

ARE STUDENTS RECEIVING THE HELP THEY NEED TO SUCCEED ?

FINDING 30. Most parents — suburban choice, choice magnet, and eligible, ticipping —
believe they are making a significant contribution to their childtssss in school
and are doing so, primarily, by helping their child with homework, which most feel
prepared to do.
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FINDING 31. Most parents — suburban choice, choice magnet, and eligible, ticipping —
continued to feel that the schools are doing enough to help their child adjust to the
new school.

FINDING 32. Many parents — of suburban choice, choice magnet, and eligible, non-gargcipa
students — continued to feel that their child is receiving all the hedpd@eeded
to do well in school. In the final year, many parents of eligible, non-jatits felt
that their child was receiving enough assistance, despite thtedaétwer of these
parents reported that their child’s school was providing or arrangiregtitional
help. Also, slightly fewer choice magnet parents felt their childre@siving
enough assistance in the final year, despite increased reporting thahildés
school was arranging for additional help. Most choice magnet studentteckiiat
they received enough support, while roughly two-thirds of suburban choice students
felt they had received adequate assistance.

WHAT IS THE IMPACT OF PARTICIPATION ON STUDENT ACHI EVEMENT ?

FINDING 33. Overall, during 2007-2008 suburban transfer students outperformed eligible, non-
participants.Students who transfer to suburban choice schools Oide€hoice Is
Yoursprogram outperformed students who chose to not to participate in the program
in reading (11 percentile points) and mathematics (20 percentile points). Low-
performing suburban choice students also outperformed their counterpdntsyrél 3
percentile points) and mathematics (22 percentile points). There wadanerdié in
performance between students new to the suburban choice program and stiidents w
were returning.

FINDING 34. Over a four-year period, the achievement results were mingdio of the four years,
suburban choice participants outperformed the eligible, non-participaratek
year, the eligible non-participants fared better than the suburban glaoimgpants.
One year, they fared equally well. These trends held true for low-pénfpistudents.
Finally, in all but one year, suburban choice students who were new to the program
and those that were returning performed equally well.

| MPLICATIONS FOR POLICY AND PRACTICE

At the end of seven years, implications for policy and practice that endyalvn from the evaluation of
The Choice Is Youngrogram have not changed substantially from those posed in previous years:

1. OuTREACH: For all eligible families, word-of-mouth and direct contact through parsotal
networks continue to be more influential in the school chadémsionsmade by low-income families
than traditional media campaigns. leachthe most parents, however, outreach should continue to
access parents’ social netwoeksd utilize the major media (e.g., newspapers, television, radio).

2. OuTREACH: Despite ongoing outreach efforts targeting other ethnic groups, the subloiizn ¢
program continues to attract primarily African American students aniéidarniving on the north and
near-north side of Minneapolis. The availability of academics cortittuke important to all parents.
As the suburban choice program strengthens its language support progojdhi may become
more appealing to other ethnic groups.
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3. SUPPORTFOR SCHOOL CHOICE: Free transportation and academic support continue to be viewed as
important features in parents’ decision to choose a particular school.

4. STAFFDEVELOPMENT. Suburban choice schools need to continue providing staff development to
increase teacher capacity to work effectively with languagersivstudents.

5. ACADEMIC SUPPORT Suburban choice schools need to examine why secondary students transferri
in underThe Choice Is Younsrogram do not feel they are receiving all the help they need to do well
in school when their parents feel that they are.

6. ACADEMIC ACHIEVEMENT: After four years of analyzing student achievement data, the findings are

mixed as to the effects of the program on student performance. As more arstudergs remain in
the program it will be possible to examine the achievement of cohortdroeer t

FOR M ORE | NFORMATION

Bondo Nyembwe Dr. Elisabeth Palmer

Office of Choice and Innovation Director of Research / CEO
Minnesota Department of Education ASPEN Associates, Inc.

(651) 582-8520 (952) 837-6251
bondo.nyembwe@state.mn.us epalmer@aspenassociates.org
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BACKGROUND

In 2000, the settlement of an educational adequacy lawsuit filed againsttéhef$fiinnesota by the
Minneapolis branch of the National Association for the AdvancementlofébPeople (NAACP) and
Minneapolis parents resulted in an inter- and intradistrict volyasegregation initiative known @ke
Choice Is YoursThe Choice Is Youngrogram provides low-income Minneapolis families with enhanced
access to suburban schools (“suburban choice”) and selected magnet EbtinnEapolis choice
magnets”) within the Minneapolis school district under the stagges enrollment policy. Eligible
students — those eligible for free or reduced price lunches — receivigygslacement into open
enrollment througffhe Choice Is Yourgrogram.

In 2002, Minnesota received a 5-year federal grant through the Voluntary Petisdial €hoice (VPSC)
program to further enhance educational opportunities for urbasutnban families in the Minneapolis
area by expanding updrhe Choice Is Younsrogram. Under the MN-VPSC program, the Minnesota
Department of Education (MDE), Minneapolis Public Schools (MPS), tnaédipolis branch of the
NAACP, and eight suburban school districts from the West Metro EducatioraRr¢g/MEP) came
together to achieve two broad goals: (1) to support parents in choosing teehloestfor their child and
(2) to support student success in school. Key program activities inclabdadeed or expanded outreach,
transportation, and academic tutoring and support, and expanded school choice optiohiseuGteice

Is Yoursprogram.

On June 30, 2005, the legal settlement that led tdHerChoice Is Youngrogram expired. However,
ongoing support for the suburban choice option allowed it to continue operating inhtheagtgipating
suburban districts, as it had in previous years, under WMEP’s compreherssigeedgtion plahThe
Minneapolis choice magnet option has also continued, but under the federal bdimembeant, which
continues through the 2006—2007 school year. State funding to support transportation tsf shaan
The Choice Is Younsrogram continues to be available to the program.

MINNESOTA’SOPEN ENROLLMENT PoLICY

Minnesota Statute 124D.03 allows all of Minnesota’s public school studentgportunity to apply to
attend school outside of the school district in which they live. More than 30,00@#bta students
enrolled in a nonresident district in 2002-03. Students must apply to the schadt @ligtreir choice by
January 15 for the following fall to receive the best chance of beingtadnttamilies generally provide
their own transportation. Open enrollment students do not pay tuition.

THE CHOICE ISYOURS: SUBURBAN CHOICE SCHOOLS

Under the interdistrict transfer (“suburban choice”) portiofiteé Choice Is Yougsrogram, Minneapolis
residents who qualify for free or reduced price lunch are eligible éveepriority placement in
participating K-12 schools in eight suburban school districts when they apply bgrthary 15 deadline
for open enroliment. Beginning with the 2001-02 school year a minimum of 500 pplartiyment slots
each year — for an estimated 2,000 slots over four years — were set asiddlareighgt suburban
school districts for low-income students who live within the city of Mapadis: Columbia Heights,
Edina, Hopkins, Richfield, St. Louis Park, St. Anthony/New Brighton, Robbinsdalé/Nayzata. The
cost of transportation to these suburban schools is covered by state déisegregesportation aid
funding.

2 A ninth WMEP school district, Eden Prairie, is moformal partner in the federal school choice griant began
accepting students fthe Choice Is Younsrogram during the 2005-2006 school year under WKIEP
comprehensive desegregation plan.



THE CHOICE ISYOURS: MINNEAPOLIS CHOICE MAGNET SCHOOLS

Minneapolis residents who qualify for free or reduced price lunch soestgible to receive priority
placement in participating K-8 magnet schools within the Minneapolisd®sitihool District under the
intradistrict transfer (“Minneapolis choice”) portionDifie Choice Is Yourgrogram. The Minneapolis
Public Schools provides transportation to city schools according to sébiut gholicies on attendance
zones and walking limits. A set percentage of available spaces indan® and in grades 1-5 are made
available for eligible students at the Minneapolis choice maghebis

MINNESOTA’SVOLUNTARY PUBLIC SCHOOL CHOICE (MN-VPSC) PROGRAM

In 2003, Minnesota received a 5-year federal grant through the Voluntary 8cititiol Choice (VPSC)
program. The federally funded MN-VPSC program began in the spring of 2003 and abtiirough

the 2006-2007 school year. The purpose of the MN-VPSC program is to further eathacetional
opportunities for urban arsliburban families in the Minneapolis area by expanding upon the exisiéng
Choice Is Yourprogram.

Specifically, the MN-VPSC program activities are designed to eehigo broad goals:

= to support parents in choosing the best school for their child and
= to support student success in school.

Program activities include enhanced or expanded outreach, transpoaat@cademic tutoring and
support, and expanded school choice options ufldeiChoice Is Youngrogram. The program goals,
objectives, and key activities are summarized on the next page.



MINNESOTA VOLUNTARY PuBLIC ScHOOL CHOICE (MN-VPSC) PROGRAM:
GoALS, OBJECTIVES, AND ACTIVITIES

GOAL 1: Support Parents in Choosing The Best School for Their Child

OBJECTIVEL.1: To provide all Minneapolis-area parents with informatioralbof their
school choices.

[92)

KEY ACTIVITY: Enhance outreadb all Minneapolis-area urban and suburban familie
OBJECTIVEL.2 To expand school choice options for suburban students.

KEY AcTiviTY: Enhance opportunities for suburban students to attend school in
Minneapolis

OBJECTIVEL1.3 To reduce barriers to school choice through additional traniparta
services.

KEY ACTIVITY: Enhance student transportation services within Minneapolis and from
suburbs to Minneapolis

OBJECTIVEL1.4 To reduce barriers to school choice through parent centers.

KEY AcTiviTY: Provide information and support to Minneapolis parents during the
school choice and enroliment process.

GOAL 2: Support Student Success In School

OBJECTIVE2.1: To provide greater academic support to students who change schogls to
ensure academic success.

Key Activity:  Enhance academic support for Minneapolis and suburban students

Four organizations are working together on the MN-VPSC program: the $ditanBepartment of
Education (MDE), the Minneapolis Parent Information Centers’, line Minneapolis Public Schools
(MPS), and the eight suburban districts from the West Metro Education irQOHslEP) that participate
in The Choice Is Yourgrogram. A summary of the key activities for which each project @aign
responsible and the sources of funding that sugp@tChoice Is Yougrogram as enhanced under the
federal grant are noted below.

% During the 2004-2005 school year, the MinneapRéisent Information Centers formed a nonprofit oizgtion
and received 501(c)(3) status. They continue tdkwopperatively with the Minneapolis NAACP, onetlo¢
original project partners under the federal grhat,are independent from that organization.
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MINNESOTA VOLUNTARY PuBLIC ScHOOL CHOICE (MN-VPSC) PROGRAM:
KEY ACTIVITIES AND FUNDING SOURCES BY PROJECT PARTNER

OUTREACH | TRANSPORTATION ACADEMIC
SUPPORT
State
MN DEPARTMENT OFEDUCATION F_ederal desegregapon
choice grant| transportation
funds
MINNEAPOLIS PARENT INFORMATION Federal Federal
CENTERS INC. choice grant choice grant
State
WESTMETROEDUCATION PROGRAM desegrega'qon F«_aderal
transportation | choice grant
funds
MINNEAPOLIS PUBLIC SCHOOLS Federal Federal Federal
choice grant choice grant choice grant

OTHER SCHOOL CHOICES IN MINNEAPOLIS

Minneapolis residents have a variety of school choice options in additiboge available under the
state’s open enrollment program. Community or neighborhood schools are elgraentals in the city
with designated attendance areas that draw most of their studentiéroommunity surrounding the
school. Magnet schools are another option within the Minneapolis schaimitgighich draw from a
larger attendance area. Magnet schools may be organized around a patiitagaphy of teaching
(such as Montessori or Open schools) or infuse a unifying theme (sunehatst technology, or
language) in all subject areas across the curriculum. Spanish doatsion schools offer students the
opportunity to learn Spanish or English as their second language. At the highlesecebdlinneapolis
also offers “small learning communities” to provide secondary stueettitshe opportunity to learn in
smaller groups and focus on particular themes — such as the arts, techliimtoglyarts, business,
automotives, language, and engineering. The district also sponsors stiants.

In recent years, enroliment in Minneapolis Public Schools has continuedite dexa significant
number of students take advantage of other school choices, includirtg gdkaols, charter schools,
open enrollment, an@he Choice Is Younsrogram.



GUIDING EVALUATION QUESTIONS

The purpose of the MN-VPSC evaluation was to gather data to document the exteichtthe overall
purpose and goals of the MN-VPSC program were achieved. The evaluationthasad by the
Minnesota Department of Education (MDE) and was designed to examindubes effectiveness, and
impact of key activities funded by the MN-VPSC federal grant.

The MN-VPSC evaluation was organized around the two program goals and fietvelsje As such, it
was designed to answer five key questions:

1. To what extent did the enhanced outreacbure that all parents were aware of their school
choices? (Goal 1, Objective 1.1)

2. To what extent did the program expand school choice optiotsrThe Choice Is Yours
program? (Goal 1, Objective 1.2)

3. To what extent did the enhanced transportatoiuce barriers to school choice? (Goal 1,
Objective 1.3)

4. To what extent did the parent centerduce barriers to school choice? (Goal 1, Objective 1.4)

5. To what extent did the enhanced academic sumbiins promote school success for students
who changed schools? (Goal 2, Objective 2.1)

How TO READ THIS REPORT

ORGANIZATION

This report summarizes trends in key findings from the comprehensivaeea of the MN-VPSC
program. The MN-VPSC program has been in place for seven years. It began-2020GInd was
expanded and enhanced through a five-year federal school choice grangdmainkihe spring of 2003.
Annual comprehensive evaluations have been conducted since the prognahysahand include
additional data collected during a one-year grant extension that conah2@@7-2008 (see Evaluation
Design below). As in previous years, the report is organized around the filleggenvaluation questions
that relate to outreach, expanded school choice, reducing barriers to chdéiaeademic support and
achievement.

In reading this report, it is important for the reader to understand tlaat@begction varied by year.
Consequently, what is presented here is a comparison of the baseline dtie finidl data collection.

As such, throughout this report, the tables and figures represent thetdinglof the program and are
accompanied by narrative describing any notable changes over time.r{Rer finformation on the
program’s status in the final year, including detailed data tables,atierris directed to the evaluation
report prepared during the final year of the grant. The “Minnesadiantéoy Public School Choice 2006-
2007 Evaluation Report” is available online from the Minnesota Deparih&uatucation). This report
also includes findings from data collected in the 2007-2008 grant extension lyese. data include
interviews with current and former student participants and an addifieaabf student achievement data
to examine trends over four consecutive years.



RESPONDENT GROUPS

The MN-VPSC evaluation was designed to gather data from program parscpanon-participants,
including parents, at participating and non-participating schools. As suchudesch “main sample” that

includes the following groups:

» “Suburban choice participants” are interdistrict transfer studembsanrolled in participating
suburban schools undéhe Choice Is Yourgrogram.

=  “Minneapolis choice participants” are intradistrict transfedstius who enrolled in participating
Minneapolis magnet schools.

= “Eligible, non-participants” are students who were eligible to gp#itt inThe Choice Is Yours
program but chose neither the suburban choice nor the Minneapolis choice sicistehd, these
students chose to remain in a Minneapolis public school.

NOMENCLATURE

To simplify the reporting of findings, the following nomenclature is used tautghis report:

= “Many” refers to at least 70% of respondents while “most” refers waat B0% of respondents.
Readers interested in the actual percentage may refer to thaldasain Appendix A as
referenced in the text.

= All discussions of differences between program participants andleligon-participants
represent statistically significant differences. Statidticggnificant differences in the data tables
are marked with an * to represent statistical significance efat b <= .05.

= Any significant changes from one year to the next are noted as suchertthe

EVALUATION DESIGN

In 2003, one year after the state received the federal grant to enhaneenpnogy around he Choice Is
Yoursprogram, a comprehensive evaluation of the program was initiated. Thisgepunarizes key
findings from the evaluations conducted during the four years remainihg grant and the fifth
extension year in which a scaled back evaluation was conducted (sed Tabhext page). Thus, this
report includes key findings from the four-year comprehensive evaluation2003-2004 through the
final year of the grant in 2006-2007 and limited data from the 2007-2008 extension yefal fdport
will be available on the school choice portion of the MDE website uRtteiChoice Is Yours.

This summary report includes data from the following sources:

= interviews with parents of students participating and not participatiige Choice Is Yours
program,

interviews with current and former students patrticipatinghia Choice Is Younsrogram,
student surveys,

staff surveys,

student achievement data, and

program enroliment records.



The only new data collected during the 2007-2008 extension year was student aaftiela¢meipdated
program enrollment data, and interviews with current and former patingEudents.



TABLE 1. PROJECT AND EVALUATION TIMELINES

2001- | 2002- | 2003- | 2004- | 2005- | 2006- 2007-

PROJECT TIMELINES 2002 | 2003 | 2004 | 2005 | 2006 | 2007 | 2008

THE CHOICE ISYOURSPROGRAM (TCIY) | Yearl| Year2| Year3 Yeard Yearl5 Year6 Year

4 Year 6
ENHANCED TCIY (FEDERAL MN-VPSC) -- Year1l| Year2 Year3 Year#4 Year 5(extension)

EVALUATION COMPONENTS AND TIMELINES

Teacher Online Survey  School climate & satisfactjon

Student Paper Survey School climate & satisfaction X X

Social & academic X
experiences of current and
former students

Student Telephone
Interviews

School climate, awareness,
satisfaction, & parent X X X X
involvement

Parent Telephone
Interviews

Comparison of annual
Student Achievement  growth for participants & X X X X X
non-participants

Student Enrollment Enrollment in TCIY school

x
x
X
X
X




OUTREACH

1. TO WHAT EXTENT DID THE ENHANCED OUTREACH _ENSURE THAT ALL PARENTS WERE
AWARE OF THEIR SCHOOL CHOICES ? (GOAL 1, OBJECTIVE 1.1)

NATURE OF ACTIVITIES — OUTREACH

The purpose of the outreach activities under the MN-VPSC program wasite dret the
approximately 100,000 urban and suburban families living in the Minneapolisrareaware of all
their school choices. A variety of outreach activities were impi¢gaeby the program partners
during the grant. The following list is representative of the typesiméach activities in place at the
end of the grant.

MINNESOTADEPARTMENT OFEDUCATION. The Minnesota Department of Education led a
comprehensive outreach effort to inform all parents in the Minneaelisof all available school
choice options. The wide-ranging outreach efforts included:

= TABLE DISPLAY. To tap into the effectiveness of “word of mouth” with regard to outreach, a
table display was created, which allowed department staff and {ypajtcers to engage in
direct marketing at strategic locations in south Minneapolis. The dispfzyorted
distribution of information packets abolihe Choice Is Youngrogram to families in Latino
and Somali shopping malls, and park and recreation centers. The table didptantivile
to be used at various tabling events, school fairs, and job fairs.

»=  SCHOOL CHOICE VIDEO IN MULTIPLE LANGUAGES At the beginning of the project, the
department created a school choice video on DVD in English, Spanish, Hmong, aid Som
that continued to be distributed to community organizations, faith commuyhibiese- and
center-based daycare providers, and small businesses in immigrant caesmaunut
communities of color throughout the project.

= “ScHoOLCHOICE" MEDIA CAMPAIGN. A variety of newspaper, television, billboard, and
radio advertisements and public service announcements, many of whichdt&ighte
poverty areas and non-English-speaking populations, were again developetdsad Raid
advertising slots were purchased and public service announcements ran statadis with
high listenership among communities of color. Free and paid play time sftbel choice
video occurred on local cable channels and thirty-second spots at the Maleoca. Light
rail cars were also wrapped with the inscripti@he Choice Is Yours”.

= SCHOOL DISTRICT DATA WEBSITE The department continued to update and maintain an
online database of school data to inform parents’ school choices, mglginographic
characteristics of the student population, student achievement ddtehatatteristics,
school funding, and adequate yearly progress status.

= COMMUNITY OUTREACH EVENTS A variety of collaborative marketing/outreach efforts to
inform Minneapolis-area families about school choices were again natediby the
department. Participation included, to varying degrees, representatiMasneapolis Public



Schools, West Metro Education Program, charter schools, and the Minneapetis Par
Information Centers, Inc.

*  SCHOOL CHOICE TELEPHONE INFORMATION LINEA local and toll-free telephone number for
families to call with questions about school choices continued to be maitibbe/by the
department. Telephone interpreters were provided for multiple languages

» PARTNERSHIPWITH HEAD START. The department continued to share information about
options for kindergarten with Head Start families.

= PARTNERSHIPS WITH COMMUNITY ORGANIZATIONS Partnerships between the department and
organizations serving immigrant communities to support disseminatitie afiformation
and resources listed above were expanded each year.

MINNEAPOLIS PUBLIC SCHOOLS Several outreach efforts were conducted by the Minneapolis Public
Schools in an effort to inform families in Minneapolis and the surrourslibgrban school districts
of school choices available within the Minneapolis Public Schooldatistr

= ANNUAL ScHooL CHoICE FAIRS. Throughout the project, he district offered prospective
parents information about all Minneapolis Public Schools and the oppygrtoimiteet with
staff and administrators to discuss various educational programshévailghe district
through three separate annual school choice fairs held on different datesatinddoc

*  SEARCHABLE SCHOOL CHOICE DATABASE. The Minneapolis Public Schools continued to
host a school choice website (School Choice Center), which was restbsigrly in the
project, to allow parents of prospective students to search for andreosepaols by
features important to them (e.g., arts, achievement data) within thetdighe database
includes charter schools in Minneapolis. An average of more than 200,00@ngsitade to
this website during each school choice season; typically late fall throeghitder.

» DIRECT MAILINGS. Minneapolis continued outreach to parents of prospective students in
Minneapolis and the surrounding suburbs, and parents of students curresitbdanr
Minneapolis Public Schools. The direct mailing included charter schatersts that were
graduating from the highest grade offered at their current school.

= PARENT INFORMATION MEETINGS Small group meetings continued to provide information to
parents of prospective K-8 students in Minneapolis and surrounding subunidinigcl
parents of children attending charter schools and current Minneapolis Bcibiol parents,
were held again this year. Meetings were held at Head Start-PIC#oles;adaycares,
churches, community agencies, YMCAs, charter schools, and Minneapolis RifdmsS

= COMMUNITY OUTREACH EVENTS Minneapolis Public Schools continued to participate in
various collaborative marketing/outreach efforts at variougditmtsmaround the city.

*  MINNEAPOLIS STUDENT PLACEMENT CENTER AND OFFSITE ASSISTANCE Minneapolis
Public Schools continued to operate a parent information/student placentamtio north
and south Minneapolis. Staff from the center coordinated the various mgréampaigns
and events to inform area families of the school choices availablmireapolis.

MINNEAPOLIS PARENT INFORMATION CENTERS INC. (NORTH AND SOUTH). The Minneapolis Parent
Information Centers (MPIC) have progressively continued to build relaijmnand partner with



parents and other primary caregivers of Minneapolis to provide nonp@gtadally sensitive
information and resources that will enhance their ability to make iefd@ducational choices for
their children. Although MPIC has been distinguished from the Minneapolis NAA@R awn
501(c)(3), both organizations continue to work cooperatively as needed.

= PARENT INFORMATION CENTERSprovided information to families on all available school
choice options in Minneapolis and the suburban school districts paitigip@ihe Choice Is
Yoursprogram via telephone, literature distribution, parent informationalingsessupport
groups, and walk-in appointments. Each of the centers also assistest@tqrarents in
accessing Web-based data on schools and districts in their comput&hlabsrth PIC also
began hosting biquarterly parent involvement/informational sessions to sapga@ssist
parents in becoming better equipped as advocates for their childrempaitd@ a support
group for parenting grandparents.

= COMMUNITY OUTREACH EVENTS Throughout the project, the MPIC participated in several
community events as a means of outreach to families, which were inabfisiuenot limited
to: Minneapolis School Choice Fair, Juneteenth Parade, SabathanMiaysapolis Urban
League’s Family Day, and PICA Kindergarten Round-up, Jehovah Jireh ChurcteGolig
Career Day, Up and Rising Festival, North Side Information Fair, and the rAgdde
Accelerated Learning Kwanzaa celebration. MPIC also distributed inf@mnal packets to
suburban districts, and collaborated with the Minnesota Department of Bduagirovide
“Choice” informational meetings to Somali families at the Brianl€&enter. MPIC
continued to distribute brochures and calendars of events to local chimasiessses, and
social service agencies on a quarterly basis, and provided informatiaiahsder several
organizations. As part of a community “blitz” MPIC placed ads in “OngoNdNews”
(online and print) and The Spokesman Recorder, and placed infomercials onrgdi®J

= COMMUNITY PARTNERSHIPS MPIC continued to develop relationships with suburban school
districts, churches, and other community agencies. The collaboratioedmebPIC and
NdCAD (Network for the Development of Children of African Descent) toipgmafter-
school tutoring and summer “Lunch and Learn” continues to be a very succekgfahship
for the benefit of families. MPIC also developed a collaborative ogistiip with Lutheran
Social Services (Grand Families Connection” to provide the “Geoesaiparenting
grandparents support group. MPIC also sponsored the Men Cook King of the North BBQ
contest in collaboration with Minneapolis Public Schools and North Point\i@gtProject).

WESTMETROEDUCATION PROGRAM. Outreach activities in each of the efgstiburban WMEP
districts continued to include filling requests for information abolit guhools, talking with
interested families, and conducting school tours for prospective studemisprésious years, the
districts also attended community outreach events sponsored by the Miribegatament of
Education.

* A ninth WMEP district, Eden Prairie, is not a petin the federal school choice grant, but paéités inThe
Choice Is Yourprogram under WMEP’s comprehensive desegregatam p



KEY FINDINGS — OUTREACH”

Over the course of the 5-year grant, the evaluation revealed thatabuaféorts had indeed raised
parents’ awareness of school choices and provided insight into how paagetsh@se choices to
inform future outreach. The following findings represent the final stdttieqgrant and any notable
changes over time.

ARE ALL PARENTS AWARE OF THE MANY SCHOOL CHOICES ?

FINDING 24.

FINDING 25.

FINDING 26.

Throughout the project, suburban choice parents continued to be twikelas |
as parents of choice magnet participants and eligible, non-particifetniges
to know of open enrollment options, includifige Choice Is Youngrogram.

A significant number (more than 20%) of eligible families— participants
non-participants alike — continued to view home schooling and alternative,
charter, and private schools as viable school choice options.

Parents of suburban choice students tend to be more aware of some school choice
options, particularly Open Enrollment afile Choice Is Yourgside from those

two options, midway through the project parental awareness was becomag mor
comparable across the three groups. In the final year, however, there were a
number of changes in parents’ awareness across the three parent groups for
schooling alternatives, among them that parents of eligible, non-pamtiifiedl
somewhat behind the other two parent groups in awareness of charter ated priva
school options.

HOW DO PARENTS FIND OUT ABOUT THEIR SCHOOL CHOICES ?

FINDING 27.

FINDING 28.

The primary source of information on school choices for all eligible fasnil
continues to be the parent’s social network. Family, friends, neighbors, and
representatives from schools and other community organizations were key
sources of information. Few families learned about school choices from the
major media, including newspapers, television, billboards, and radio.

Together, outreach that targeted parents’ social networks andaobutineaugh
major media outlets reached 9 out of 10 eligible parents.

HoOw DO PARENTS CHOOSE A SCHOOL?

FINDING 29.

FINDING 30.

The actual decision to enroll their child in a particular school corgitaube

most influenced by the parents’ social network. Recommendations from family,
friends, or neighbors; visits to or contact with the new school; and
recommendations from a school attended in the past were the most influential
(see Figure 1).

Most parents — participants and non-participants alike — again said they look
for schools with a reputation for providing a high-quality education in aasafe
disciplined school environment. For the most part, many parents are also looking

®“Many” generally refers to at least 70% of respemis; “most” refers to at least 80% of respondents.



FINDING 31.

FINDING 32.

for a school that can provide the special academic and/or language support their
child may need.

Over half of all parents said they would like a school that will eéutetir child
about the history, traditions, and values of their ethnic or cultural greep (s
Figure 2); and one that has a diverse student body and teaching staff (see Fig
3). This year parents of choice magnet students were less likete tasraery
important a school that will educate their child about the historytitradj and
values of their ethnic or cultural group.

Choosing a school that is close to home continues to be important to parents of
non-participants, though less so this year and about the same as parentseof choi
magnet students (see Figure 4). This year parents in all groups \gbtly $iss

likely than last year to say finding a school that will educate théd ahout

his/her religion was very important in their choice of school. Like lkeat,the
importance of religious education was about the same across all paxgrg g

(see Figure 2).

FIGURE 1. PERCENTAGE OF PARENTS SAYING “SOCIAL NETWORK " OR “MAJOR MEDIA "
OUTREACH EFFORTS WERE MOST INFLUENTIAL IN THEIR SCH OOL CHOICE
DECISION.
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Source: 2007 TCIY Parent Interview.



FIGURE 2: PERCENTAGE OF PARENTS WHO SAY FINDING A SCHOOL THAT WILL EDUCATE
THEIR CHILD ABOUT THEIR OWN CULTURE AND RELIGION IS “VERY
IMPORTANT ” WHEN CHOOSING A SCHOOL.
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Source: 2007 TCIY Parent Interview.

FIGURE 3: PERCENTAGE OF PARENTS WHO SAY FINDING A SCHOOL THAT HAS A DIVERSE
STAFF AND STUDENT BODY IS “VERY IMPORTANT ” WHEN CHOOSING A SCHOOL .
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FIGURE 4. PERCENTAGE OF PARENTS WHO SAY FINDING A SCHOOL CLOSE TO HOME IS
“VERY IMPORTANT ” WHEN CHOOSING A SCHOOL .
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EXPANDED ScHOOL CHOICE

2. TO WHAT EXTENT DID THE PROGRAM EXPAND SCHOOL CHOICE O PTIONS UNDER THE
CHOICE | S YOURS PROGRAM? (GOAL 1, OBJECTIVE 1.2)

NATURE OF ACTIVITIES —SCHOOL CHOICE

In addition to engaging in intentional outreach activities the MN-VPSQ@nogartners also offered
expanded school choice opportunities for urban and suburban students. Aofagigiginded school
choice options were implemented by the partners during the grant. The follavisgepresentative
of the types of expanded opportunities in place at the end of the grant.

MINNEAPOLIS PUBLIC ScHooLS Under the federally funded MN-VPSC program, Minneapolis Public
Schools was able to expand opportunities for both urban and suburban students.

= SPANISHIMMERSION ScHoOL. Midway through the project, a Spanish Immersion Magnet
School option was initiated at the Windom school. Initially, students coubdl enr
Kindergarten and first grade bilingual classrooms. By the end of thecptbijs option was
expanded to include Kindergarten through fourth grade. Key project iastisgtsupport this
expansion included staff development, publicity, and purchase of supplies.

» TRANSFERS TCHIGHER PERFORMINGSCHOOLS Throughout the project, Minneapolis
students attending schools that had not made adequate yearly progressemeiteegption
to transfer to a higher performing school in the district. Grant funding pa&kpanded
transportation to allow these students to select higher perforgtiogls outside their regular
transportation zones.

* |[NTRADISTRICT TRANSFERS TOCHOICE MAGNET SCHOOLS The MN-VPSC program also
provided continued funding to support the intradistrict (Minneapolis choiceeatjagansfer
portion of The Choice Is Younsrogram. Minneapolis residents who were eligible for free or
reduced price lunches and who lived in the targeted attendance areas (e@. n@@%
students of color and/or 90% or more students eligible for free or reducedumites),
were eligible to attend a Minneapolis choice magnet school UideChoice Is Yours

= EXPANDED FULL-DAY KINDERGARTEN. Minneapolis increased opportunities for full-day
kindergarten at high-performing schools to attract families to tlsmks. Six higher
performer schools received funding to support six additional full-day kindergsessions.
Often students that choose to go to a higher performing school may have to beomséon
to give up their full-day kindergarten option as a number of the schoolgeHagher
performing only can afford half-day kindergarten. Research shows thdajukindergarten
is one way to eliminate the achievement gap.

=  NEW INTERNATIONAL BACCALAUREATE (IB) PROGRAMS Hall Elementary, Whittier
Elementary, and Franklin Middle schools in Minneapolis receivetidgaélopment, support
for publicity and recruitment, and supplies to support these schoolsritrémsition to 1B
programs. The schools provide an early-years and middle-years IB optioriliesfamd are
also open for suburban to urban transfers.



= CHARTERScHoOOLS The Choice Is Younsrogram has been expanded to include charter
school options. Beginning in the fall of 2005, eight new charter schools opened in
Minneapolis.

WESTMETROEDUCATION PROGRAM. The federal grant also provided continued funding for the
interdistrict (suburban choice) transfer option unttee Choice Is Youngrogram.

* INTERDISTRICTTRANSFERS TOSUBURBAN SCHOOLS Students living in Minneapolis who
were eligible for free or reduced price lunch were eligible endtselected schools in the
eighf suburban districts participating The Choice Is Yoursterdistrict transfer program.

= EXPANSION OPTIONS FORINTERDISTRICTTRANSFERS TOSUBURBAN SCHOOLS The
suburban choice option expanded to include schools in the Eden Prairie sdnicoludider
the WMEP desegregation plan in 2005—2006. The district continues tbrearelstudents
each year.

KEY FINDINGS — EXPANDED CHOICE ’

Over the course of the 5-year grant, the evaluation revealed thids ¢ff expand school choice
options were successful. The following findings represent the fimaissof the grant and any notable
changes over time.

HOW MANY STUDENTS ENROLL IN THE CHOICE PROGRAMS ?

FINDING 33. Total enrollment in suburban choice schools has increased each ye#rdrom
program’s inception in 2001-2001 (year 1) with 472 students, to 720 students in
year 2 (53% increase), 1,030 students in year 3 (43% increase), 1,435 in year 4
(39% increase), 1,567 in year 5 (9% increase), 1,867 in year 6 (19% increase),
and 1,997 in year 7 (7% increase). This represents a three fold increase ov
seven years to reach the cap of 2,000 placed on the program by the initial
legislation (see Table Al in Appendix).

FINDING 34. Students were also able to enroll in a Minneapolis choice magnet school unde
The Choice Is Younsrogram. Enroliment in the choice magnet option varied
over time depending on the number of schools eligible to receive students (see
Background). Over the course of the project students eligible to enrodisa t
schools undethe Choice Is Yoursere more likely to qualify and be enrolled
under other higher priority placements.

WHO ENROLLS IN THE SUBURBAN CHOICE SCHOOLS ?

FINDING 35. Since the suburban choice program began, more African American stueeats
choosing open enrollment transfers out of Minneapolis into suburban schools
(see Table A2 in Appendix). The suburban choice program continues to attract
relatively few Native American, Hmong, and Hispanic students. Enroliment
levels by ethnic group have remained stable (see Table A3 in Appendix).

® Includes a ninth district, Eden Prairie, whicmé a partner in the federal grant but includedtie Choice Is
Yoursprogram under WMEP’s comprehensive desegregatam p
"“Many” generally refers to at least 70% of respemis; “most” refers to at least 80% of respondents.



FINDING 36.

FINDING 37.

Less than half (40%) of all students ever enrolled in the suburban gnogram
were enrolled in a Minneapolis public school the previous year ¢@dgle A4 in
Appendix).

Just over half (50%) of all students ever enrolled in the suburlmaregbrogram

live in 2 of the 22 zip codes served Biye Choice Is Youngrogram. These zip

codes represent the near-north and north Minneapolis neighborhoods (excluding
northeast) where the predominant ethnic group is African American é&xe T

A5 in Appendix).

WHO ENROLLS IN THE CHOICE MAGNET SCHOOLS ?

FINDING 38.

Of the eligible students who enrolled in the Minneapolis choice magnetlschoo
Hispanic students were less likely to enroll.

HOW SATISFIED ARE PARENTS WITH THEIR SCHOOL CHOICE ?

FINDING 39.

FINDING 40.

FINDING 41.

During the program’s first 7 years, each year about two-thirds of students
enrolled in the suburban choice program returned the following year §bé=
Al in Appendix).

Throughout the project, parents of suburban choice — and to a lesser extent,
parents of choice magnet participants — were more satisfied withsttaiol
choice and more likely to choose the same school again and recommend it to
others than parents of eligible, non-participants.

Almost all (96% in the final year) suburban choice parents would recoththe
program to others. Each year, two-thirds of these parents had already done so.

10



REDUCING BARRIERS TO ScHOOL CHOICE
THROUGH TRANSPORTATION

3. TOWHAT EXTENT DID THE ENHANCED TRANSPORTATION _ REDUCE BARRIERS TO SCHOOL
CHOICE ? (GOAL 1, 0BJECTIVE 1.3)

NATURE OF ACTIVITIES — TRANSPORTATION

The purpose of the transportation activities under the MN-VPSC progaarnovprovide expanded
transportation services within Minneapolis and, if possible, from the sutmiisineapolis to

reduce barriers to choosing a Minneapolis public school. A variety of expandgzbttanen options
were implemented by the partners during the grant. The following hspissentative of the types of
expanded transportation in place at the end of the grant.

MINNEAPOLIS PUBLIC SCHOOLS Minneapolis continued to provide expanded transportation options
to support school choice for Minneapolis residents.

* TRANSFERS TOHIGHER PERFORMINGSCHOOLS Students who previously attended schools
identified as not making adequate yearly progress could choose to attencpbigbiening
schools outside their regular transportation zones and receive frgettatien.

* HIGH SCHOOL SHADOWING. The district provides transportation to allow eighth-grade
students to “shadow” a high school student who is already attending a prograarethey
interested in attending. Students attend classes and talk with teahstsdents to get an
up-close look at nearly 30 small learning communities offered by Minneapdilie P
Schooals.

WESTMETROEDUCATION PROGRAM. Under the federal grant, ei§suburban districts continued to
provide transportation for suburban choice students to encourage fulipagidic in all their schools
had to offer.

* |[NTERDISTRICTTRANSFERS TOSUBURBAN SCHOOLS Transportation of Minneapolis students
to suburban schools undEne Choice Is Yoursuburban choice option was provided through
the Wide Area Transportation System (WATS). The cost of thispgcatsdion was covered
in its entirety by state desegregation transportation funding and notduinodm the MN-
VPSC program.

= SUPPLEMENTAL TRANSPORTATION Participating WMEP districts continued to provide
supplemental transportation to after school, summer school, tutoring, andtmrent
programs for Minneapolis students attending its suburban schoolsTirel&hoice Is Yours
program. WMEP districts also provided transportation to ensure trattpanf suburban
choice students could attend school conferences and other family events.

8 Transportation to the ninth district, Eden Praiisealso covered by state desegregation funding.

11



KEY FINDINGS - TRANSPORTATION °

Over the course of the 5-year grant, the evaluation revealed thidis ¢éf enhance transportation
options were successful. The following findings represent the fimaissof the grant and any notable
changes over time.

HOW MANY STUDENTS RECEIVE TRANSPORTATION ?

FINDING 42. In Minneapolis, in the final year total of 224 students were transptwrtkigher
performing schools in the district. Funding from the federal grant supporsed thi
expanded transportation.

FINDING 43. In the final year, almost all students who participated in the intdodigtrtion
of The Choice Is Younr®de a bus to their suburban choice school (91%)
compared to 71% of students attending choice magnet schools in Minneapolis
and 65% of eligible non-participants. Only a few suburban choice students were
transported to school by their parents (3%), drove themselves to §8%abr
took a city bus (1%). By the end of the project, transportation to the suburban
choice schools was being coordinated by the receiving districts rathdaytlaan
central scheduling office.

HOW IMPORTANT IS TRANSPORTATION TO SCHOOL CHOICE ?

FINDING 44. The availability of free transportation continued to be important to bahur
choice parents over the course of the project. In the end, half of suburban choice
parents might choose another school if free transportation to theirsotuident
suburban school is not available. In other words, half of suburban choice parents
would “definitely” choose the same school again, even if free transpariat
not provided (see Figure 5).

FINDING 45. The availability of free transportation also continued to be importantémiseof
eligible, non-participant students. In the final year, about 1 in 3 parkcdt®ice
magnet students said the same (see Figure 5).

“Many” generally refers to at least 70% of respemis; “most” refers to at least 80% of respondents.
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FIGURE 5. PERCENTAGE OF PARENTS WHO WOULD DEFINITELY CHOOSE THE SAME SCHOOL
IF FREE TRANSPORTATION WAS NOT AVAILABLE .
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Source: 2007 TCIY Parent Interview.

FINDING 46. Of the many parents who would prefer to choose a school “close to home” —
choice magnet students and eligible, non-participants — continued toowant t
limit the bus ride to school to no more than 30 minutes.
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REDUCING BARRIERS TO ScHOOL CHOICE
THROUGH PARENT CENTERS

4. TO WHAT EXTENT DID THE PARENT CENTERS REDUCE BARRIERS TO SCHOOL CHOICE ?
(GoAL 1,0BJECTIVE 1.4)

NATURE OF ACTIVITIES —PARENT INFORMATION CENTERS

The purpose of the MN-VPSC program with regard to the parent centets praside information
and support to all Minneapolis parents during the school choice and enrgiimeess. A variety of
information and support was provided by the partners during the grant. The riglliostiis
representative of the types of information and support in place anthef the grant.

MINNEAPOLIS PUBLIC ScHOOLS Minneapolis Public Schools has two offices called Student
Placement Services, one in the north area of the city and the other in tharsaubf the city. Both
offices service PreK-12 students and families.

The primary function of Minneapolis Student Placement Services {(SRSplace PreK-12 students
into schools that families choose as quickly and efficiently as pesgibinoted under the section on
outreach, another goal of SPS is to effectively market the Minneapablis Behools as schools of
choice. SPS assists parents in examining their school choices and compétiSghool Request
Card over the telephone and through walk-in appointments. Information on the schoes choi
available to Minneapolis residents is available at the centey malil.

MINNEAPOLIS PARENT INFORMATION CENTERS INC. (MPIC) As noted earlier under the Outreach
section, the MPICS has maintained the two sites established by the Minnbegudis of the
NAACP; one on the north side of Minneapolis and the other on the south side. Bodnesitgl
housed in buildings with ties to the African American community: the formaasrteague building
in North Minneapolis and the Sabathani Community Center in South Minneapolis. Ethe&ifg05-
2006 school year, the MPIC continued to distinguished itself from the Minneapoli€RAA a free-
standing nonprofit organization.

Each of the MPIC sites continues to provide information to familiedl available school choice
options in Minneapolis and the suburban school districts participatiflgeirChoice Is Yours
program over the telephone and through walk-in appointments at hours that are corfioenie
families. The MPIC also continues to maintain its school choice teelgiich provides objective
and subjective information to assist parents in accessing informatioform their school choice.
MPIC representatives are very active in the community, attendiageiyof events to talk directly
to parents and partnering with community organizations to spread the waoitdsabaces available
through the MPIC.

The MPIC actively enrolled students into the suburban choice program bynggssents in
completing the school application forms. Parents interested in enrbléirgchild in a Minneapolis
Public School were also assisted through MPIC. In addition to assistingpaegents through the
school choice process, staff continued to advocate for parents/stutmisrée schools to resolve
school-related questions and issues that arise before and aftengrinodlischool.
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KEY FINDINGS —

PARENT | NFORMATION CENTERS™

Over the course of the 5-year grant, the evaluation revealed this ¢éf enhance information and
support through parent information centers was successful for pdrantsilized the centers. The
following findings represent the final status of the grant and any nathhiges over time.

HOW IMPORTANT ARE PARENT INFORMATION CENTERS TO SCHO OL CHOICE ?

FINDING 24.

FINDING 25.

FINDING 26.

Throughout the project, relatively few parents reportetingsir talking to
someone at one of the parent information centers. Fewer parents weiregutili
the centers in the final year (on average about 1 in 4 parents). Overitspar
rated the Minneapolis Parent Information Centers, Inc. more helpful than the
Minneapolis Public Schools’ Student Placement Center (see Figure 6).

In the lottery conducted by the Minneapolis Public Schools Stuceniint
Services during the final year, almost all of the entering kindienrgyand most
of the first through eighth graders and high school students receivefirgteir
second choice.

During the final year, the Minneapolis Parent InformationeZgninc. enrolled
17% of the new students enrolling in the suburban choice schools as compared
to 6% in year 5, 12% in year 4 and 28% in year 3.

FIGURE 6. PERCENTAGE OF PARENTS WHO UTILIZED PARENT INFORMATIO N CENTERS
AND RATED THEM AS “VERY HELPFUL .”
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40 -

20

0

North Side Parent  South Side Parent Minneapolis Public
Information Center Information Center Schools Student
Placement Center

Source: 2007 TCIlY Parent Interview.

“Many” generally refers to at least 70% of respemis; “most” refers to at least 80% of respondents.
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ACADEMIC SUPPORT
FOR STUDENT SUCCESS

5. TO WHAT EXTENT DID THE ENHANCED ACADEMIC SUPPORT _ OPTIONS PROMOTE SCHOOL
SUCCESS FOR STUDENTS WHO CHANGED SCHOOLS (GOAL 2, OBJECTIVE 2.1)

NATURE OF ACTIVITIES —ACADEMIC SUPPORT

The purpose of the MN-VPSC program with regard to academic support wasitteokanced
support to Minneapolis and suburban students that transfer to new schoolghtisel@irban
WMEP districts, the Minneapolis Public Schools, and the Minneapolis Pafennhktion Centers,
Inc. all provided some form of enhanced academic, social, and emotional suppexipr
transferred students through services and supplies to support academss sunctthe schools’
ongoing efforts to provide educational environments where all studenisaza.

MINNEAPOLIS PUBLIC SCHOOLS Minneapolis provided funding for curriculum and instructional
materials, professional development opportunities, all-day kindengaid transportation to
academic support programs to ensure that students who transferred t@bifdrening schools from
lower performing schools would have the resources they needed to achidemmiacguccess.

=  CURRICULUM AND INSTRUCTIONAL MATERIALS. The Windom Spanish immersion program
received supplies and instructional materials.

= ALL-DAY KINDERGARTEN. The district continued to offer all-day kindergarten at high-
performing schools and provided access to these programs to familieasnviie
traditionally lower performing schools.

= PROFESSIONALDEVELOPMENT. Administrators and staff attended workshops on middle
grades International Baccalaureate Program to support IB authorization.

MINNEAPOLIS PARENT INFORMATION CENTERS INC. (MPIC) In addition to supporting parents
through the school choice process, the MPIC continued to provide academic suppaténts and
advocacy for families.

» TUTORING PROGRAM. The MPIC launched a pilot tutoring program, called “Lunch and
Learn,” in partnership with the Minneapolis Public schools food progtais @orth
Minneapolis site. The tutoring program’s primary focus was to enhancestude
understanding of math, reading, African American history and culture, and themselv
utilizing a curriculum developed by Dr. Jawanza Kunjufu called SETCLAHE-Eteem
Through Culture Leads to Academic Excellence). The students wer axglore African
American History and culture through a positive lens. The long-range goa& pfdbram is
to promote a joy of learning (self-empowerment) and to encourage pansotaement in
their child’s education. The program met 4 days a week (for 7 weeks) for 4ahdays
Through the Lunch and Learn project students also participated in expéleartiang
opportunities via field trips to the Sumner Library, Fire Safety, Hawns games, and the
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Minnesota Science Museum. The MPIC summer tutoring program was openhioied ¢
students.

HoMEWORK HELP. The MPIC offered Saturday morning Homework Help sessions. The
program offered homework assistance for students in grades 2-6 and estfainkstioring
relationships between high school students and elementary school students

ADVOCACY. Counselors from the MPIC continued to assist parents in identifying salobol a
community resources to promote student success in school (e.qg., reteteatsheir child’s
language or developmental skills), accompany parents to meetings ot sfficials to
discuss school-related issues, and give presentations at schadsemaf diversity and
equity.

WESTMETROEDUCATION PROGRAM. The eight participating suburban districts each provided some
form of academic, social, or emotional support to students transferring iimtdigiects through the
suburban choice componentTife Choice Is Yougrogram.

STUDENT SUPPORTSPECIALISTS Several suburban choice schools continued to utilize the
federal funding to support a liaison/outreach position to work with fasiliThe Choice Is
Yoursprogram. The liaisons provided support to families and students around at&nda
social issues, academic planning, and parent involvement. The WMBPocative itself
continued to provide a full-time family liaison to work directly withnfilies and schools
participating inThe Choice Is Younsrogram.

TUTORING AND/OR TESTPREPARATION. Students at risk of failing the state’s eighth-grade
Basic Skills Test were again able to participate in test prépacasses at some of the
schools.

DIRECTINSTRUCTIONAL SUPPORT Reading and mathematics specialists who worked directly
with students in the classroom were another type of academic support radaleleat some
of the schools through the grant funds.

NEW-STUDENT ORIENTATION PROGRAMS All of the suburban districts had some form of
orientation program for new students. Some, however, continued to provide additional
programming to welcome and orient participant$he Choice Is Youngrogram as they
made the transition to their new suburban school.

EXTENDED LEARNING PROGRAMS Some suburban districts used funding from the MN-
VPSC program to provide scholarships for studenthim Choice Is Younsrogram to
participate in summer school programming. Other districts offered edatay classes to
support math, reading, and writing skills.

LANGUAGE SUPPORTPROGRAMS Some suburban districts provided additional support for
students with limited English proficiency.

INSTRUCTIONAL MATERIALS. Some suburban schools provided supplies, materials, and

equipment to support improved academic performance, including computer and musical
instrument loan programs, and books for recreational reading.
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KEY FINDINGS —ACADEMIC SUPPORT™

Over the course of the 5-year grant, the evaluation revealed thids ¢ff enhance academic support
were an important part of reducing barriers to school choice. The followidigdis represent the
final status of the grant and any notable changes over time.

HOW IMPORTANT IS ACADEMIC SUPPORT TO SCHOOL CHOICE ?

FINDING 27. By the end of the project, just over half of suburban choice pareaksd choose
the same school again if extra support was not available for their chéld wh
needed. The number of choice magnet parents reporting the same decreased
slightly to just under 2 in 5, and the non-participant parent responsefell f
about 1in 2 to 3 in 10 (see Figure 7).

FIGURE 7: PERCENTAGE OF PARENTS WHO WOULD CHOOSE THE SAME SCHOOL AGAIN
IF EXTRA ACADEMIC SUPPORT OR ASSISTANCE WAS NOT AVAILABLE .
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Source: 2007 TCIY Parent Intevuie

M «Many” generally refers to at least 70% of respemis; “most” refers to at least 80% of respondents.
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HOW PREPARED ARE SCHOOLS TO HELP STUDENTS SUCCEED?

FINDING 28.

FINDING 29.

Most parents — suburban choice, choice magnet, and eligible, ticipaats
— continued to agree that their child’s school provided a safe and caring
learning environment in which all students were held to high academic
standards. However, students and teachers reported regular drssugpti
teaching and learning as a result of student misbehavior. Parentskidé elign-
participants gave similar ratings for school climate. (No comparaiderst or
staff data were available for the schools attended by eligible, naoipants.)

In the final year, most parents of choice magnet students abtkehgn-

participants — and many suburban choice parents — consider suburban schools
adequately prepared to work with ethnically and economically diversenstude
populations. All three groups reported schools were somewhat less prepared f
language diversity, though an average of about 70% across the groups said the
schools were prepared for it.

ARE STUDENTS RECEIVING THE HELP THEY NEED TO SUCCEED ?

FINDING 30.

FINDING 31.

FINDING 32.

Most parents — suburban choice, choice magnet, and eligible, ticipating

— believe they are making a significant contribution to their child’'sesgin
school and are doing so, primarily, by helping their child with homework, which
most feel prepared to do.

Most parents — suburban choice, choice magnet, and eligible, ticipating
—continued to feel that the schools are doing enough to help their child adjust to
the new school.

Many parents — of suburban choice, choice magnet, and eligible, non-
participating students — continued to feel that their child is rewp@il the

help he/she needed to do well in school. In the final year, many parents of
eligible, non-participants felt that their child was receiving ehasgsistance,
despite the fact that fewer of these parents reported that thdis duhool was
providing or arranging for additional help. Also, slightly fewer choicematg
parents felt their child was receiving enough assistance in the &iaaldespite
increased reporting that their child’s school was arranging for additional hel
Most choice magnet students reported that they received enough support, while
roughly two-thirds of suburban choice students felt they had received adequate
assistance.
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KEY FINDINGS —ACADEMIC ACHIEVEMENT **

Over the course of the 5-year grant, the evaluation revealed thds ¢ff enhance academic
achievement through participation the MN-VPSC program were mixed. Theifajisection
describes findings represent the final status of the grant and anyendtables over time.

WHAT IS THE IMPACT OF PARTICIPATION ON STUDENT ACHI EVEMENT ?

FINDING 33. Overall, during 2007-2008 suburban transfer students outperformed eligible,
non-participants Students who transfer to suburban choice schools Uiger
Choice Is Yourprogram outperformed students who chose to not to participate in
the program in reading (11 percentile points) and mathematics (20 percentile
points). Low-performing suburban choice students also outperformed their
counterparts reading (13 percentile points) and mathematics (22 percent
points). There was no difference in performance between students new to the
suburban choice program and students who were returning.

FINDING 34. Over a four-year period, the achievement results were minéa/o of the four
years, suburban choice participants outperformed the eligible, non-pantscipa
Another year, the eligible non-participants fared better than thelsarbahoice
participants. One year, they fared equally well. These trends helatrioevi
performing students. Finally, in all but one year, suburban choice students who
were new to the program and those that were returning performed equhlly we

M ETHODOLOGY

Since 2004-2005, the suburban portioifleé Choice Is Younsrogram evaluation was designed to
answer the question: “What impact ddds Choice Is Youngrogram have on student achievement?”
To answer this question, the annual growth of suburban choice participaradiimgrand

mathematics was compared to that of eligible, non-participants.

In keeping with the same methodology, during the 2007—2008 school year, third- through-seve
grade students ihe Choice Is Yoursterdistrict transfer (“suburban choice”) program were tested
in the fall and spring using the Northwest Achievement Level Testsding and mathematics.
Suburban choice students for whom achievement data was available forlkanild &pring were
matched one-to-one with eligible, non-participating students on demographicetistias (i.e.,
gender, ethnicity, special education status, and limited English profigiend baseline achievement.

A total of 886 suburban choice students were enrolled in grades 3—7 at sontipgomthe 2007—
2008 school year. Of these, 486 had both fall and spring achievement data in read®@ laad fall
and spring data in mathematics. The suburban choice students includedahigvement data
analyses are representative of the population from which they were dréevmg of grade level,
ethnicity, gender, limited English proficiency, and special educatansst

The annual growth in reading and mathematics demonstrated by suburban choigaptrteid
eligible, non-participants were compared. The first comparison exdntineannual growth for all
students — suburban choice participants and comparable non-participants — itctiedmample.
The second comparison examined annual growth for a subset of students: thosetegttspores at

1Z«Many” generally refers to at least 70% of respemis; “most” refers to at least 80% of respondents.
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or below the 59 percentile. In addition, the annual growth of students returning to and new to the
suburban choice program was compared.

Average gain scores reflect the calibration of a particular tespatticular grade level. To allow for
comparison of annual growth across grade levels, the difference irettagagain scores for
participants and non-participants shown in Figures 8 through 11 was expressedfestaize (to
create standardized scores across grade levels). These effextaies were then translated into
percentile differences for ease of interpretation (see Tables AL, A2 A4 in Appendix).
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ANNUAL GROWTH IN READING — ALL STUDENTS

= Overall, suburban choice students made small but significagtiatergains in reading than
the comparable non-participants. Figure 8 below shows these differences ekpsesse
average gain scores (see also Table Al in Appendix). These annual tgaislate into
reading scores for suburban choice students that were, on average, 11llp@aietshigher
than those of comparable non-participants (see Table A3 in Appendix).

= Suburban choice students made small but significgnéigitergains in reading than the
comparable non-participants in grades 4 through 7. Figure 8 below shows thersaci$
expressed as average gain scores (see also Table Al in Appendiayntiaé“gains” made
by suburban choice students at these grade levels translated into seadezgthat were 9 to
12 percentile pointeigherthan those of comparable non-participants (see Table A3 in
Appendix).

= On average, returning suburban choice stud#idtaotgain more in reading over the course
of a year than students new to the program (see Table A3 in Appendix).

FIGURE 8: ANNUAL GROWTH IN READING FOR SUBURBAN CHOICE PARTICI PANTS AND
ELIGIBLE , NON-PARTICIPANTS , 2007—200&CHOOL YEAR.
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Source: NWEA Reading Scale Scores.

13 The difference in the average gain score was tjmaty significant” as noted by all effect sizesihg greater
than 0.20. The fact that the effect size was nttigtically significant” at some grade levels isedo the
slightly smaller sample which diminishes the poteedetect a statistically significant differencéfeet sizes
are not biased by sample size and thus are usedddetermine the magnitude of the differenceaiim gcores
between suburban choice and eligible, non-partitgpa
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ANNUAL GROWTH IN MATHEMATICS — ALL STUDENTS

Overall, suburban choice students made moderate and signifigesdlgrgains in
mathematics than the comparable non-participants. Figure 9 below $tesesitfferences
expressed as average gain scores (see also Table Al in Appendig)afiheal “gains”
translate into reading scores for suburban choice students thabwereerage, 20 percentile
pointshigherthan those of comparable non-participants (see Table A3 in Appendix).

Suburban choice students made small to moderate and signifigeedtgrannual gains in
mathematics than the comparable non-participants in grades 3 through 7 9fbeloe
shows these differences expressed as average gain scoresqSexbkd Al in Appendix).
The annual “gains” made by suburban choice students at these gradedestdsed into
mathematics scores that were 12 to 27 percentile gugiterthan those of comparable non-
participants (see Table A3 in Appendix).

On average, returning suburban choice studdidtaotgain more in mathematics over the
course of a year than students new to the program (see Table A3 in Appendix).

FIGURE 9: ANNUAL GROWTH IN MATHEMATICS FOR SUBURBAN CHOICE PAR TICIPANTS AND

Average Gain Scc

ELIGIBLE , NON-PARTICIPANTS , 2007—2008CHOOL YEAR.
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Source: NWEA Mathematics Scale Scores.
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ANNUAL GROWTH IN READING — L OW-PERFORMING STUDENTS

= Qverall, suburban choice students who initially scored at or below theeB6entile made
small but significanthgreatergains in reading than the comparable non-participants. Figure
10 below shows these differences expressed as average gain scakso(Sable A2 on in
Appendix). These annual “gains” translate into reading scoresliorisan choice students
that were, on average, 13 percentile paimgherthan those of comparable non-participants
(see Table A4 in Appendix).

= Of the students who initially scored at or below th8 pércentile, suburban choice students
made small but significantigreaterannual gains in reading in grades 4 through 7. Figure 10
below shows these differences expressed as average gain scores($ablalA2 in
Appendix). The annual “gains” made by underperforming suburban choice studbetsea
grade levels translated into reading scores that were 11 to 18tpengeimtshigherthan
those of comparable non-patrticipants (see Table A4 in Appendix).

= On average, returning suburban choice students who initially scored belb@tpercentile
did notgain more in reading over the course of a year than their counterparts vehoemer
to the program (see Table A4 in Appendix).

FIGURE 10: ANNUAL GROWTH IN READING FOR SUBURBAN CHOICE PARTICI PANTS AND
ELIGIBLE , NON-PARTICIPANTS WHO INITIALLY SCORED AT OR BELOW THE  50™
PERCENTILE , 2007—200&CHOOL YEAR.
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ANNUAL GROWTH IN MATHEMATICS — L OW-PERFORMING STUDENTS

Overall, suburban choice students who initially scored at or below theeS6entile made
moderate and significantlyreatergains in mathematics than the comparable non-
participants. Figure 11 below shows these differences expressestrageagain scores (see
also Table A2 in Appendix). These annual “gains” translate into reacomgssfor suburban
choice students that were, on average, 22 percentile ighisrthan those of comparable
non-participants (see Table A4 in Appendix).

Of the students who initially scored at or below thB pércentile, suburban choice students
made small to large and significangyeaterannual gains in mathematics in grades 3 through
7. Figure 11 below shows these differences expressed as average gaifsseats® Table

A2 in Appendix). The annual “gains” made by underperforming suburban choice stadents
these grades translated into mathematics scores that were 13 andegfilpgraintshigher

than those of comparable non-participants (see Table A4 in Appendix).

On average, returning suburban choice students who initially scored bel6@'thercentile
did notgain more in mathematics over the course of a year than their counterpasigere
new to the program (see Table A4 in Appendix).

FIGURE 11: ANNUAL GROWTH IN MATHEMATICS FOR SUBURBAN CHOICE PAR TICIPANTS

AND ELIGIBLE , NON-PARTICIPANTS WHO INITIALLY SCORED AT OR BELOW THE
50™ PERCENTILE , 2007—200&CHOOL YEAR.
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SUMMARY OF FINDINGS OVER FOUR YEARS

After four years, the answer to the question, “What impact fbe<hoice Is Younsrogram have on
student achievement?” remains unanswered. A comparison of the annual gremdbrban choice
participants in reading and mathematics to that of eligible, norciparits revealed mixed results
over the years (see Figures 12 — 15).

In two of the four years, suburban choice participants outperformed git#eglnon-participants.
Another year, the eligible non-participants fared better than thelsrbahoice participants. One
year, they fared equally well. These trends held true for low-perforstirgnts. Finally, in all but
one year, suburban choice students who were new to the program and those tretimang r
performed equally well.

=  Suburban Choice performsbetter than Eligible, Non-Participants: In 2004—-2005, the first
year that student achievement data was available, the findingtecetiest students opting to
transfer into a suburban choice school urider Choice Is Younsrogram appeared to
benefit from their participation.

= Eligible, Non-Participants perform better than Suburban Choice:In contrast, the analysis
of student achievement data the following year (2005-2006) suggested tise tevae true
as suburban choice students were outperformed by a comparable group of algible
participants.

= Suburban Choice performsat samelevel as Eligible, Non-Participants: In 2006—2007,
with one exception, the findings indicated that overall (i.e., ag@stes 3—-7) the suburban
choice students performed at the same level as the eligible, nongaantsciSuburban choice
students as a whole were slightly outperformed by non-participants ingead

= Suburban Choice performsbetter than Eligible, Non-Participants: In 2007-2008,
suburban choice students outperformed the comparable group of eligible, noipguati

To determine what might account for the reversal of findings from one yda text the data were
examined further. The most probable reason for this change in findingdasttiigat the suburban
choice students tested each year are not the same students. From ondgeaaxn only half of the
students in the grade levels being tested (i.e., grades 3-7) were ehelpeelMious year (this
reflects enrollment data showing that the return rate for studethtssa grade levels is about 50%
from one year to the next). As such, the annual findings regarding stublEvescent should be
viewed independently as they represent different groups of suburban choicgsstude
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FIGURE 12: FOUR-YEAR TRENDS IN READING FOR SUBURBAN CHOICE PARTICIP ANTS AND
ELIGIBLE , NON-PARTICIPANTS , 2007—200&CHOOL YEAR.

45

40 |

35

30

25

20
20

15

Average Gain Scc

4

3

—

—

2004-05 2005-06

Source: NWEA Reading Scale Scores.

2006-07

2007-08

O Suburban
Participants

O Eligible, Non-
Participants

FIGURE 13: FOUR-YEAR TRENDS IN MATHEMATICS FOR SUBURBAN CHOICE PART ICIPANTS

AND ELIGIBLE , NON-PARTICIPANTS , 2007—2008CHOOL YEAR.
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FIGURE 14: FOUR-YEAR TRENDS IN READING FOR SUBURBAN CHOICE PARTICIP ANTS AND
ELIGIBLE , NON-PARTICIPANTS WHO INITIALLY SCORED AT OR BELOW THE  50™
PERCENTILE , 2007—200&CHOOL YEAR.
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FIGURE 15: FOUR-YEAR TRENDS IN MATHEMATICS FOR SUBURBAN CHOICE PART ICIPANTS
AND ELIGIBLE , NON-PARTICIPANTS WHO INITIALLY SCORED AT OR BELOW THE

50™ PERCENTILE , 2007—200&CHOOL YEAR.
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STUDENT EXPERIENCES

Interviews were conducted with four current (in high school) and five fofimeollege) TCIY
participants who went from Minneapolis schools to suburban schools. Cundgntstincluded one
tenth grader and three eleventh graders. Former students includedtiege fteshman and two
sophomores. Students’ real names and names of their schools are not used. Botheyecapisod
the same questions, though they were altered slightly for each group totreflgcade level of the
interviewees. The questions were designed to elicit from students akdite was made to attend
the school; perceptions of their social and academic experiences atetheichool, the extent to
which these experiences expanded their awareness of racial, culthsgicdeconomic diversity and
the world; and their perceptions of whether this opportunity enhanceddaeiemic performance.
This section begins with a summary of the responses across the @ghéews and is followed by a
complete summary of the interview with each student.

SUMMARY
M AKING THE CHOICE

How did you decide to go to this school? Did you and your parents talk over your schoel cho
before you made it? Who was the primary decision maker, you or your parents? Why did ylou want
go to a different school?

Even though in most cases the school choice decision was initiated by a paseents, in all but
one case the students had a say in the process and often wanted to makeyththehsselves. The
students cited better academics or college preparation and a nicier @ns&conment as their top
reasons, followed by social reasons and more diversity.

Why did your parents want you to go to a different (or this specific) school? How dpareuts feel
about your school now that you've been there?

Students said that their parents wanted them to go to a new schar@derac and safety reasons.
The parents were reported to be pleased with their children’s school chiticheastudents saying
it was mostly the academics, and also the safety.

How do you feel about your school now that you've been there? Has your new school givertyou wha
you hoped it would?

For themselves, students reported that the schools of choice gave thetmeyteped for both
academically and socially. Some also reported liking things like sdtevel groups, a girls’ group
and a leadership group, and “soccer and football, things my old school didn’t have

SocIiAL CONNECTIONS AND AWARENESS

Does your new school have a different racial, cultural or socioeconomic makeuyotrawidy
school? How do you feel about this at your new school?

For the most part, these TCIY participants went to schools of choidesttia different racial and/or
cultural makeup than they saw in Minneapolis. Though some did mention an iniagingss with
this aspect of their school of choice, they were able to overcamnattieast become acclimated to it.
Others recalled liking the cultural makeup of their new school. One stiaidrites new school
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showed her “both sides of life,” and one even said she was “a little motedeBecause there was
more diversity.”

Was it easy to make friends in the new school? Are they (or some of them)eskatdidice or
socioeconomic background than you? What have you learned from these new friends?

Four of the students said it was easy to make friends at their new stbboloe. The others said it
was difficult at first, but they were able to make friends as tieyet wn. One reason for the initial
difficulty was that the students were going to a new district where gheskbhool students already
had friends from elementary and middle school. Another reason was feelittig “strange” or not
“comfortable” with being in a school with a different racial or socimeenic makeup than the
Minneapolis school they came from.

All of the students interviewed said they made friends with studeudliff@fent races. Four of these
students said they learned about differences in people or cultures fiomethdriends. Other things
learned included goal-setting for academics and life, and help inng&nglish.

ACADEMIC OPPORTUNITIES

Are you able to take classes at your new school that weren'’t offered at youhotds

They also said there were some classes offered at their new dtlabeleren’t available at their
former schools, like art, college-preparatory classes, foreign laeguagd sewing and cooking.

Do you feel as though you are learning more at your new school than in your old school?

Most students said they learned more at their suburban schools than Mitineiapolis schools,
though two said it was hard to make a comparison. The suburban schools offeredrtbem a
challenging curriculum, good teachers (“They really enjoyed the subiettthey taught, and they
helped you a lot”), and less student misbehavior.

EXPANDING WORLD VIEW AND OPPORTUNITIES

Has being at this school made you more aware of the world outside of school?

Students said that going to their school of choice made them more aweenairld outside of
school, citing the schools’ academics, being exposed to diversity angpiisations for now and in

their future, and learning open-mindedness.

Has being at your new school made you more prepared for the world outside of school? In what
ways?

The classes offered at the suburban schools were also cited by some sidefgsig them to be
more prepared for life after high school. Other ways the new schools Ipegpade them were:
academics and logistics for college, exposing them to differentestand teaching them
independence.

Has going to your new school given you any more or clearer ideas about what you wanttéo do af
high school? What do you think has caused you to change your ideas or come up with new ideas?
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These new classes were also responsible for helping some students dettteywhanted to do in
college or beyond. Other factors that helped students decide werestinteeand supportive teachers,
and meeting new students with goal-oriented mindsets.

Those students who are now in college said their high school experiencéngobadachoice was
helpful to them. Among them they said they learned greater independenealirected towards a
field of study, or were “motivated to finish school and going further in my eidacat

INTERVIEWS - CURRENT HIGH SCHOOL PARTICIPANTS
MARISSA

“Marissa” is a junior at a suburban high school. She went to two Minhgapbools in her freshman
year of high school, and has been at her new high school from her sophomore yeanmefitid %2
years total in TCIY.

When she went from the city schools to her suburban one, she said it was not e&syfteends.
“Actually for the first month that | went there | came home every day andd wrigny mom and I'm
like, ‘Please can I go to a different school?’ | didn't like it.”

In the two Minneapolis schools it was a different story. “It was realsy ¢0 make friends,” she said,
“and | had a lot of friends, most of them from middle school that I'd known my vifelé was just
so much easier. A lot of people shared my interests and we had a lot of thiagsiion. And when

| switched over to (the suburban school) | felt like a lot of people werepan-minded as the
people I'd known, and that caused me to withdraw myself from my classmates.tAddiust half of
my sophomore year | really didn't try to branch out and make new friends) ates I'd always
stay quiet and not really say much.”

Part of the problem was that the students at her new high school alreddgids there from being

in the district. “They already knew people since middle school....Scsiharl to fit in because
everybody already knew each other, everybody already had their cliques'sAtké ithere you are
coming in sophomore year, nobody knows you then nobody knows where you’'re coming from, and
it's really hard to start over.”

There was also another stumbling block for her at first. “I wasn’t regky to the new culture, |
guess,” she said. “| wasn’t comfortable with the setting that | wa®art’of feeling uncomfortable
was rooted in the socioeconomic status of students at the new schodsoathe aifferent racial
makeup of the school. She said that the new school had been “reallyeshéiteould say and they
really haven’t had much diversity. So it's kind of hard on their part and kind of hard ornrinty pg
and break that wall and try to get to know each other.”

Marissa is African American, and she said “We just had a handful oB8Ylfiteven, at our (city)
school.” Her new school, on the other hand, is “predominately White, andstbeig’a handful of
African American students. It's a really huge switch.”

Though the first part of sophomore year was really difficult, afterMfaaissa has been able to make
more friends. “I know, like, everybody,” she said with a laugh. Many of these frigady a

different race or socioeconomic status, and Marissa took some ieitiatget to know different
people. “I decided | need to really suck it up,” she said. “After I'd seen thatany is not willing to
change schools and she really wants me to go there and no matter how much iscmat gfueng to
change schools.”

31



Today she’s glad she took that initiative to get “=

know people of different backgrounds. “I don't “My friends now are really different....and

want to go through my high school years it's really great to Iear? from other people
and...regret not branching out and learning an and learn new things.

taking advantage of the opportunities that | have. My friends now are dé&ghent....and it's really
great to learn from other people and learn new things.”

These new friends were part of a school environment that was new tod8rigeny new school)
they're really strong with their whole academics and the afteved@ctivities and stuff, like sporting
activities,” she said. “Where | came from, it really wasn't like .tielhe) academics were OK, but
they were really strong on basketball and football. The sports cam&\ffrere in (my new school)
it's academics then sports, but they go hand in hand.”

Her friends have helped her learn to balance these different aspectdifef‘teicause they all take
AP classes and they're doing really well in their classes, but aate time they're balancing that
and one or two sports, or three sports sometimes, and they're balancifigrtilgitife, their social
life.”

She said that the different socioeconomic makeup of her new school ‘atdisstt very comfortable,
kind of overwhelming. You feel like you don't fit in if you don’t wear a certain typbrand or if

you don’t own a (certain pair of shoes) or something.” Over time, though, shbatdithée
materialistic things don’t even matter anymore. | have friends that my new school) that are
White that don't live in (the district) that don't have that same socimuic standard. Their parents
aren’t millionaires.”

Even though it's very different than where she came from, she said gdedlabout it. Materialistic
things don’t bother me. If | have it or don't have it, | don’t look at that liké, v&ll, because | don't
own this I'm not a cool person.’ | don't let that affect me. | feel comfortable

Being at her new school with a different makeup of students has “showed méalbstbfdife,” she
said. “Because wherever you go, let's say like in future careers ooifjotdzatever, you will work
with people who came from schools like (my suburban one) and people that camehivots ke
(my city schools). It's just great to be able to see both sides.”

Marissa believes she’s learning more in her new school than in her folmet.stfeel like it's

more challenging for me,” she said. “The curriculum’s great, there’sngptitiong with the
curriculum, but I guess it's just more my teachers. Most of my teacherdlljosukit there and listen
to them lecture. The way they lecture is amazing; you learnfitottheir lectures and their stories.

“When | went to (my second city school), for example, | had a teacher tha dld in her class was
worksheets. She never talked to us about anything, she just gave us woriksti¢est’s all we did

in her class. So we really didn’t learn anything because you're just shigng reading a textbook as
opposed to (my new school), where most of my teachers do lectures. They stamd apdhbey
give you examples and they tell you stories and it's more interesting and iahuvidieos and clips
and stuff.”

She is able to take classes at the new school that weren't offéreddadtl schools, like “child
psychology. And | want to be a pediatrician, so it works well for me and | lolts i great class.”
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Being at this new school has made her more prepared for the world outside of ‘$¢hkel
advantage of all opportunities that | get,” she said. “I joined a stueksheiship group. | would say
it's making me more prepared as a person.”

Being exposed to a student body with a different

“| feel like e.u‘ter. high school, going into cultural makeup has also made her more prepared. “I
college, going into my career, I'll know how  feel like after high school, going into college, going
to handle people of a different background  jnto my career, I'll know how to handle people of a

better, know how to approach them better,

e e el CEey Mo eun i T different background better, know how to approach

them better, because I've already been through it.”

The new school didn't give Marissa any ideas about what she wants to dugtftechool “Because
for me, I've known what | wanted to do ever since | was really young, and I'iewtticthat.”
Though she already knew what she wanted to do, she thinks the opportunity to pucswedrgath
may be helped because of her exposure to classes like child psychologgidbadgake now.

Marissa’s mother first came up with the idea of a new school, andflgeniced by a relative. “I
have an aunt whose son is enrolled in (my new district). All his life, her meant to a Minneapolis
public school, and (my mom) is like, ‘What do you think if you went there?’ and | thougiatashe
joking, so I'm like, ‘Yeah, OK, whatever mom. If you can get me in, | thinklit’ It was just a
joke to me.”

She said because she thought it was a joke, she didn’t talk about a schaolnétioher mother
before the choice was made. Her mother, however, did research on the nevasdhtsohcademic
record. “And then September rolls around,” Marissa said, “and I'm in (my nesolc

Though she wasn't active in the decision-making process, Marissa didorgmto a different
school. Coming from her second city school, she said “I felt like | wastéd kahr going there not
learning anything or not really doing anything there. So | really did want to gdiffernt school.”

Her mother wanted her to go to a different school “Because she sahathiatvasn’t really learning
anything or doing anything at school,” Marissa said. “I would just go to schoakimdlass...and
be with my peers all the time and not really take advantage of the whole aspeot of it.”

Now that she’s been at the new school for a while, her mother feels gdoeitgthere. “l get A’s
and B’s and take really hard classes, and she likes it,” Marissd3agdlikes that I'm being
challenged and that this will prepare me for college and for aftegeokwen.”

Marissa said that, for her own part, “Now that I've been (in the new schoad)it.li’'m glad that |
go there now, and that this opportunity was given to me and that I've been abke advtaktage of
it.”

She added that her new school has given her everything she hoped it woultetasdrhe.” She’s
certainly pleased with it academically and socially, “then theregs-atthool things or leadership
things that | do. That is the ‘and them some’ part.”

SERENA

“Serena” is a junior in a suburban high school. Previously she was inredfiolis school through

grade 8, and also spent half of her sophomore year at a Minneapolis high school asobses fin
TCIY for 2 years.
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She said that making friends at her new school “probably would have beenif(éaggn’t so quiet,
but by half way through the year | was pretty outgoing and it was pretty easyaiiagsoff, no.”

Acclimating to high school can take time for many students, but Sereagpiiticular wariness at
her new school. “I guess some of the students, they looked at you diffebentilgat’s about it,” she
said. “But that’s just the natural thing to do, because when you don’t know somebody, ymugffst
of their looks. It felt like that's how it started, but definitely not anye”

She believes this wariness existed on a couple of levels: “Babtdause | didn’t go to (elementary
school or junior high in the district) so | didn’t actually grow up with anybodyh@mew district).
But at first it probably started out them thinking...I was going to do somethingyas towdy, as
they would say, because I'm Black. But | don’t think that that was that bigie$a®.” She said this
waned once other students got to know her. “That definitely stopped after, | woaldaadya month,
because | started talking then. But | was a really quiet person anywaysiadafi like to observe
before | talk. So they might have been like, ‘Why is she so quiet?’ and you carassakeptions off
of anything.”

Coming from a school that is predominately Black to one that is prediatyivehite (with other
cultural groups as well), Serena has had the chance to make friendsidéthistrom different
backgrounds. “I talk to everybody,” she said. “| don't judge off of people’s cultures

Serena has seen that there are socioeconomic differences béigveeinaols as well, saying that her
former school “didn’t have a lot of money at all; little to no money.” She hasdddrom the friends
she has made at her new school. “I've learned that not everybody is the saywy ttan’t judge off
of appearance. Because | did do that for a while; just like they did towas, doing it to
them...because I'm like, “You don’t look like me.” And coming from (my former schobBre
everybody is my color, it was kind of awkward at first to see predominatelie\fybople here. But it
was OK.”

Seeing these differences between the schools has

given Serena some perspective. “l am a learner, s *“I kind of would feel bad for (my it's
good to have books that | can take home and have former school) because they never my
own,” she said. “But at the same time, | kind of 9ot to experience what |

would feel bad for (my former school) because the €XPerienced, having good books,

never got to experience what | experienced, havin goog Ituncues, n|<|:|etﬁv¥etet pe?plf'ﬁ "

good books, good lunches, nice sweet people, got \?V(;(; deef?r(]:iteel;sé)gtter?)vgrpﬁe?es" utt
teachers, all that type of stuff. It was definitely bett '

over here.”

Being at this new school made her “somewhat” more aware of the world outsideol. “First,
culturally I didn’t know a lot of different things about people, and | kind of Hatl @ people
mistaken. And I've been learning about that stuff last year and this year kamdlaf makes me feel
sorry that | even felt that way toward those people. And | think that's the sineotype that
everybody else pulled.”

Serena is also getting involved in PSEO (postsecondary enroliment optikege courses in high
school) at her new school.

After going to a city high school for part of a year, she decided to go back to hdyasubahool
because she was unhappy with the city school. The city school, she said, dvaat‘taially (well)
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and it looked really nice in the brochures and when | visited, but it was veryanimed and there
was no learning going on. And that’s not why | go to school. So | figured I'd come back teéhe
school) that was benefitting me. It's definitely working out over here.”

While she does like the learning at her new school, it's hard for Isaytbow it compares to the
education she might have had in a city school because “It depends on what(8éhéaimer city
schools) are the only Minneapolis schools I've ever been to. So when | canteeové was a totally
different experience from (those schools). But | think that a lot of the higlolsobver there do offer
nice and good courses. | guess I'll just say they’re not letting Bfattksehind. They’re focused on
having everybody be a good student, having good grades, because everybody can do itfdkey jus
the time out to do it that way.”

She said that her current suburban high school and the city high schoolghavgeretty much the
same classes, but “They have totally different topics in the cldskedistory was completely
different from the way it is over here. But | believe that if | had stayedjuntdr year we would
have (gone) through the same courses. | just don’t know if it would have been as ther(ibgh a
new school) has done it.”

Being at her new school has helped prepare her for the world outside bafoaiesting people from
different cultures. “I guess | realize now that just because youtreeeing somebody else (of a
different culture) doesn’t mean that you're not supposed to be able to get alewgndf you don’t
get along, just respect each other’s cultures.

“And | have to realize that not everybody is the same and that has helped me hevals®n't go
to a job...(and) if I'm working with (people of a particular race) | won't tered of them or
offended by them or any other races. | think that's a good thing, because theylgedmtsed us to
other cultures and other races, which is positive.”

Her new school hasn’'t changed her idea of what she wants to do after lighlbsxtause she said
she “already knew what | was going to do before | started high school.”

Serena first got the idea to go to a school of choice through

k h hi ) . L ;
MY MOM KNOVS NOW u® talking to others. “One of my pastor’s friends said his children

love learning and like to be in a

good environment, so she went here, and they were talking about how great of a school it
decided to check it out. She was, and how there was a lot of structure here,” she said. “And
liked it, I liked it, and we then my mom knows how much I love learning and like to be in a
decided to come over here.” good environment, so she decided to check it out. She liked it, |

liked it, and we decided to come over here.”

She and her mother talked about the choice before it was made, though sk¢esdidr’t discuss it
for an hour or anything, but we did definitely speak about (the new school), and she wuaarldeat
come over here than to be in a Minneapolis school.” The main decision making, stig“atted
with my mom, and it ended up being me.”

Serena said she wanted to go to a school in the suburbs “Becauseauih alvas afraid to go to high
school over (in Minneapolis) because | heard what happens, the fighting ahithatlstuff. Then |
realized that was just common and natural in any school, because when | eatnerevhat year
there was a whole bunch of mess and drama going on too. So really | think it was ¢alstctgon.
Like | said, | was scared to go to a Minneapolis school. But then when | canecogdt was the
same exact stuff. My education just was better.”
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Her mother wanted her to go to a different school because “she was altboSkfeadidn’t want me to
get hurt.” Now that Serena has been at the new school for a while, she saathesr tikes it a lot.
She’s just really disappointed in the number of Black students failing hen@els like more can be
done. Or any other races if there are any other races who are failing. | pistaiheknow that a lot
of Blacks are not doing so (well) in school right now.”

She said that her mother thinks the new school is a “positive influence od tisathe teachers are
really supportive. | think that was my main thing. Teachers are really sivepoiryou and your
schoolwork, but they also understand you have a personal life too. Which is ¢mohti&ed,
however, that these teachers are not necessarily more supportive thaanékisew elsewhere.

Though her mother thinks Serena is safer in her new school, Serena said Stdrveedloff she was
kind of really afraid too because the first couple of days | was heeewser some fighting going on.
A lot of it actually. My freshman year there were a lot of fights. It'sthat | was mad, but it was
like, ‘OK, I could have (gone) to Minneapolis for all this, all theseycthings that are going on.’ But
once | got here and got settled, | guess all the kids who were starting dthima kind of got kicked
out, then it was much calmer. And then | noticed that the freshmen coming insarmlest now. So
it's been much better, and there’s a lot of leadership in this school, witicbl i

Now that she’s been there for a while, Serena said of her new schoaltthiak ‘academically it's
really good....As far as teacher support it's pretty good. As far as the tstindea | like it too. | think
the students are really welcoming. But at first you just don’t know each othénndeiyou get to
know each other it's like one big family.”

Her new school has given her everything she hoped it would in one regard:riitetiefjave me
everything academically.” Though socially she has liked it as well,atiéEhere’s not racism, but
there’s still a little segregation. You can see it. | wish that woul@ppbn that way. | was looking
around earlier, and it's just like there’s a group of Black kidsether group of White kids, and then
there’s a group of a couple of kids of a couple of different races, therstbieeeChinese kids. That's
the only thing that | have noticed.”
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JEREMY

“Jeremy” is a junior at a suburban high school who came from a Minneagiudis|sHe has been in
TCIY for 2 ¥ years.

He said that even though he’s “not really a social person,” it wad@dsiyn to make friends at his
new school of choice. He is African American, and he said that he has foietadidifferent races”
and has learned about their culture from them.

Though he said that the cultural makeup of his new and former schools are “akeresstie,” his
new school has made him more aware of the world outside of school. “Wedatkpatitics
sometimes and environmental issues; we talk about all that diffgpenof stuff.” He also feels as
though he’s learning more at the new school than in the old school: “The teanteéhe students
help me with stuff, and | feel like I'm learning a lot.”

This is different from his experience at his old school, and as an instaihtg bk said “I have a
project coming up in English. | can interact with senior students that went thiteeignglish course
before. | can interact with students more to help me out with things and giveamples.”

Jeremy also has some classes available at his new school which he ttkgeof. There is IB
English, and one on the “theory of cognition, which prepares you for advanced clasdaff kd s
that and helps you think better and helps you with reading skills and alllteakriew of a
Minneapolis high school that offers IB English, for example, but said he tihgseto the suburban
school.

Being at his new school has made him more prepared for the world outsit@off lsy teaching him
independence, and how to prepare and apply for college. At his new school tse lyasned ideas
about what he wants to do in later life. He said this was mainly becatleeafurses he took.

The decision to go to a suburban school came about, Jeremy said, because thas¢hawmk to
offer” academically. He also pointed out that “The students are muat’ ileediscovered this by
visiting the school before attending.

His parents were the first to have the idea to go to a new school, though thkgd about the
choice before making it and the choice was made together.

Jeremy said that the main reasons he wanted to go to the new school warecacaide that the
students were nicer, but he said he also liked “the environment. It's surroundedebyature. It's
much more calm.”

His parents wanted him to go to the new school because they thought it wias adaelemic choice.
Now that he’s attending there, he said his parents like that he canmeiithehis schoolwork, and
also have access to “advanced and college-prep classes, and technek®s;cla

Having been at his new school for a while, Jeremy said “I feel very goodiaidoatvery happy
here.” It has given him everything he hoped it would, academically and socially
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TANYA

“Tanya” is a 18 grader who first went to a suburban school, then when her family moved to
Minneapolis she spent a year in middle school there. After that she spgrasrin a different
suburban school, then went to a different Minneapolis school for part af auyil finally returning
to her second suburban district. She has participated in TCIY for 2 yetgeadher.

It was easy for her to make friends when she went to a suburban school. Istidinfieapolis
school, she said “there was a lot of drama up there. | just didn’t find nfiysedf (in) at all.” She felt
like she fit in a bit better in her new suburban district, especialte she had previously attended a
suburban school.

Tanya is African American, and first made friends in her new school througister. “My sister
wound up having some friends that were a group of African American friends....I wound up
becoming friends with her friends.” As time went on, she made friends with dufatitferent
races.

With these friends of different races, she said “I notice how diffehery are....My Black friends —
and some of my White friends too — they seem to have more drama. And | don't regligrband
them that much anymore just because of that.”

The suburban high school Tanya attends is diverse, though mostly White, and Mimneapolis
schools she attended were mostly African American. She said thatmer &rburban elementary
school “was a majority White school, so | was used to it when | came here.”

The Minneapolis schools, however, were “really different.” She pointéadyra “the standards for
learning. At (the first school) the majority of everybody, they dortétigo teachers, they're always
screaming and they talk almost the whole time...and you don't really leatirany$o their

standard for learning is low because of that.” The second city Iselasaot as bad, and she said that
“Their learning standards are still high.... It's better than (theditg school), but still isn’t the same
as here (in the suburban school).”

Tanya’'s experience with different schools, and different neighborhoods, maaledrerof the world
beyond school. “Since | do live in Minneapolis...l hear gunshots all the time oriktufivht. The

. R . environment is different.” She said she feels “kind of”

5'”0;13 ' dolll'Vﬁ '”_M'“”eap?:'?l-(--' Eear safer in her new school “because there were always fights

gunshots all the time or stuff like that. 5y (my first city school), and even (at my second city

The environment is different. .

school) there was a few fights and there were some people

from gangs.”

She does feel as though she is learning more in her suburban school thdirshMemeapolis
school, though she said it's hard to compare her current learning sitwatiensgecond Minneapolis
school since that one was a new school when she attended it.

Tanya is able to take some particular classes in her suburbahtheti@bhe really enjoys. “At (the
new school) they have a photography class, they have a pottery class. bgtakef those, | like
both of those. And they didn’t have those classes at the other schools.”

While Tanya thinks that her suburban school is helping her to be more preparedWorlthoutside

of school, she was and is learning from being in Minneapolis. She said that “in pbliadahink |
have learned some things just because of the fact that everybody’s satié....So I'm prepared
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for how they are in Minneapolis — not all of them, but how it is, | understand it.” Novghleas in a
suburban school, she is getting another perspective on the world.

She said her new school is preparing her for the world outside of schoal inaiw ways. “For one,
we have a multicultural group (of students generally), and | kind of undersddferent races.”
The other area where she is being prepared is in the classes shg'sSaki wants to be a fashion
designer, and her art classes are helpful to her there. “In pottery | carwinatever | want, and | get
ideas for clothes. It's kind of weird, but | get ideas for differerff sthen I'm doing it....When I'm
taking pictures | find myself, when | get the pictures developed, | have to poinhatgwer it is that
has something to do with fashion. It just happens like that.”

She has wanted to be involved in fashion and/or modeling for some time, butdlasses in her
new school have influenced her thinking more towards being a fashion deSygerof course,”
she said with enthusiasm.

Tanya said that when she first heard she was moving to Minneapolis ahecally scared
because...of all | had heard about it. We got out here and it wasn’'t as bad aetpictust it was
still bad.”

She first heard about her suburban school through a friend who attended there. Wimehtsre
parents discussed going to another school, Tanya mentioned the friend wimingat® the
suburban district Tanya now attends. Once the school choice process wii®im she said that she
didn’t “really get to decide” about the school she went to, but her pareateelisto her wishes: “I get
to tell them about it, tell them how much | want to go there.”

Her desire to go to the suburban school “At the beginning it was for sasaing just because |
didn’t want to go to a school where | didn’t know anybody.” After she took timeafi the
suburban school to attend her second city sche~!

she realized there was another reason for her t | realized how much better this (new)

return to the suburban school. “When | came  school would be for me....They actually

back...| realized how much better this (new)  have programs where they help you find

school would be for me.” This was based on he colleges and stuff. It's just easier here.”

plans for the future and how much she liked the

art classes at her new school. Another reason was the college poepavatiable at the new school.
“They actually have programs where they help you find colleges and swiffidt’'easier here.”

Tanya said her parents wanted her to go to the suburban school because Utiyfelttike it was
safer, | think. I'd have to ask them again, but | think that was why.” Now that sleeéadhere for a
little while, she said “They like it. My grades got better compardddaschools | was going to. But
that was probably me because I just have to push myself.”

She now feels good about going to her new school, and it has given her what she wanted
academically and socially. “They even have a girls group,” she added. hakeywo girls’ groups,
they have one for 0graders which is all girls, and then they have another one for all dratl¢'s
African American girls. And they have one for guys too.”
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INTERVIEWS - FORMER PARTICIPANTS
ALISON

“Alison” went from a Minneapolis public school to a suburban high school for 4y8he's now a
college sophomore.

She said that it was fairly easy for her to adjust socially in her sohoboice. “A lot of people that
went to (this school) went to (a middle school in that district), so a lot pigeere already friends.
But it wasn't hard for me to make friends.

“Probably the first friends | made were the same race as me (Africanidam), but over time | made
more friends in different races because in (that school) there’®aWite students there so | met a
lot of White people, then | met a lot of Hispanic people and East African people

“You learn different things from each culture, things you probably wouldn’t kngawifdidn’t have
friends (in those cultures) like religious holidays that they catelor their ideas on certain things
that happened in their country that differ from yours and affects theenahitfy. So it was
interesting.”

Her former school and her new school both had diverse student populationk, Atisag said of her
former school “I don’t remember there being an Hispanic influence. Théfeite and Black, a little
Asian and maybe some East African. It was a good mix, but there wasn't any Hidpathe most
part.”

She found her new school to be a cultural microcosm of America overall, anddshlesskked this
about the school: “I didn’'t have any complaints; | didn’t ever want to go to arsitheol.”

The new school helped make her more aware of the world outside of school beeabsé ‘heople
from other countries come, some international students. And | remember #setfeisagirl from my
math class and she was from a different country, and she would tell uBerendithings that she
can and can’t do in America that’s different from her country.

“And (the school) had this program (for when) a new student came in and somebody e tihe ha
around, so | met a lot of new people like that. | gave tours.” This chance tinteesdtional
students was something she had at her new school that she didn’t get a chantaeo fdoraer
school.

Alison was also happy with the academics at her school of choicéd. Itkéel got a good knowledge
of the world in my education, | felt confident in my education. | didn't feel lika$ behind the other
schools or anything.”

She said that among the things which
“I felt like | was actually learning, and most of the stuff | helped her feel confident about her

leadrrﬁg'kahy ;:,Ia_sses IP h;gbh school | can st||II remembgr, t education were “a couple of teachers
an ink that's important because some classes you just 4 .| really did like. They really

kind of learn it for the moment and then you forget. enjoyed the subjects that they taught,
and they helped you a lot. The
curriculum | loved. It seemed like whatever class you were in mheddike you were doing a lot of
learning. You know in some schools it kind of feels like you’re skimming fwft like | was actually
learning, and most of the stuff | learned in my classes in high school | ¢aarsgéimber, and | think
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that’s important because some classes you just kind of learntiefondment and then you forget.
Especially with econ and chemistry and physics | really held on to a lot ahtifiavhich is helpful
in college.”

Her new school also allowed her to take classes that she might not havelbdenake elsewhere
“Like the college-preparatory classes, | don’t know if other innersahpools offered some of those.
I’'m not sure.” These classes were important to her.

The time she spent at this new school also helped her prepare for tifedbiegh school. “I felt
prepared for college,” she said. “| wasn't really worried about fugbleooling. | felt prepared for the
world. I think a lot of the stuff I learned in (my new school) did come into play irg®llAnd there
are things that you learn, like how to study or how to write papers, (that ayd)elpiul when you're
taking college classes. It's very independent, so you have to know how to do thgs@thyour
own.”

She believes that this kind of preparation is something that her new schoed dige that staying in
an inner-city school might not have. “I think it was probably a good decision fay geetb (my new
school); | never really regretted it. | especially liked the coundedtr thad. | felt she was very
helpful in helping me with college stuff and helping advise me on whasestw take and what will
be good for me. | appreciated a lot of the help that I got in (my new school).”

While Alison knew she wanted to go to college before she ever thought aboltseltnigl of choice,
she said that her “success in high school also helped back my decisionhisthugl and college
would be a good idea for me. If | wasn’t so successful in high school it probablg theé been
harder to decide if | wanted to go on to further education. But | was very sfudéedigh school, so
that only furthered my desire to go to college.”

Her plans for life beyond college were also formed sor -

time ago, but again her new high school was helpful ~ “I felt like you kind of got to see
there. “You could take really hard science or math what your interests are, and then
classes, and at the same time take art and stuff like th (S€€) what you're good at. It So

| felt like you kind of got to see what your interests are heh'ps you take '655 time deciding  5nq
then (see) what you're good at. It helps you take less Wnatyou want to do.
time deciding what you want to do.”

The decision to go to a school of choice was difficult at first, sinc@athideen planning to attend a
Minneapolis high school where her older sister had attended. “But, my rasrthimking that it
would probably be best for me not to go to the same high school my older sister wAlistm, 'said,
“because she did really well at that school and she had her owrebitleyl going on, and my mom
was like, “You can go to another school and do your own thing.” So we started lookingrat othe
schools.”

She said she and her mother looked at different schools, and only heard about teexamendhup
attending through a friend. “Before that | had never heard of the school, savepate the school
and we did tours and we talked to the principal and we looked at the grounds artdsalftthafter |
saw the school and talked to the principal about the school, then | wasmaitgted in going. |
thought it would be a place | would do well at, and that's how | decided.”

Though her mother put the idea in Alison’s head about going to a school of choice, Altkth s

ended up being my decision....I liked the school itself, what it looked like, and wéi&ed to the
principal it just seemed like a nice place to go to school....The prirdighanention that it was a
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very diverse school and that lots of different people go there, anddbatppealing too, the diversity
factor.”

Her mother liked the new school after Alison went there. “The acadantimr fwvas never a problem,”
she said. “Me and my sisters were always very good students, and wefelelik getting a pretty
good education there.”

Her school of choice gave her everything she hoped it would. “I don’t fedl tikissed out on
anything. We had things that other schools had, things that other schools didnif h&ad to
choose again I'd probably go the same school.”

ANITA

“Anita” is a college freshman who went to a Minneapolis school in seygate (her first year in
Minnesota), then to the suburbs for eighth grade and high school, for & totgars in TCIY.

She said she had a little difficulty making friends at first when e @ her new school: “I only
had one friend because | was always quiet and alone. | didn’t talk to peopés.5RAdtgot to high
school, though, she was able to make more friends.

Anita knew a number of students from Minneapolis on her bus to the new school. “Tlibatnes
came from Minneapolis we all talked to each other,” she said. “Mostly)(ttene Hispanic but also
African Americans.” She herself is Hispanic, and when she first caMatesota she was still
learning English. Some of the friends who were of a different race fromheesagl, “helped me
with my English a lot. When I'd say something they’'d say, ‘You don't skleithat, you say it like
this.” That's what | liked about my friends; they were nice to me.”

The suburban school she attended had a different cultural makeup than leeManmeapolis
school. She said of her new school “I like it more, | think. In (the Minneapolis 3cheot¢ was
always fighting every single day.” In her new school “the students wergtineceeachers, everyone.”

Going to the new school also made her more aware of the world outside of school gdtkemto
learn “How people of different races behave.” She does point out, howevert thegbéhds also on
how they were raised, | think. Not everyone (is the same).” She alsoddaynethe absence of
fighting in her new school that not all neighborhoods are the same.

Anita said she learned “a lot” more in her new school, and found the diffaresicelent behavior
between the schools to be a big factor. She said that in her old school ther&tdaeheo what they
have to do, but sometimes students don't listen to them...and because of onergiue® else can
learn anything.” In the new school this was not as big of a problem.

The new school offered classes she wouldn’t have been able to take at hbooldlige pottery,
sewing and cooking. She said this school also made her more prepared for the wmiédodsichool
because of its academics. “l would say that they really helped me a loseewav that I'm in
college...I think if | went to high school in Minneapolis | don't think | was going talile to go to
college.”

Going to the new school gave her ideas about what she might do after high schastl# “the
teacher support.” They brought up new ideas for her, and supported her through theseallelge
and -application processes. “l got to meet nice teachers and they cared eébloewen went to my
counselor, and then the social worker for the program, she really helpgeda lo
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High school *helped me a lot, “I.di(?n’t always we}nt to go to coIIege. Well, I wanted .to F)ut
because (now) I'm independent. didn’t knqw how. I'm the flrst one in my family, so | dld_nt
I do everything by myself.” know. | didn’t know the difference between a community
college and a 4-year college.” Now that she’s in college, she
looks back on her high school experience and says “It helped me a lot, becausenfnow) I
independent. | do everything by myself.”

Anita’s father took some initiative in getting her into a school ofahdiut she herself could sense
that a change needed to be made: “l wasn’t learning anything in (my Minisesgimol)....If
someone skipped school, we'll skip school. We didn’t care about classesoiigda(the new
school) it was like, ‘Oh | want to do this and | can do it,” and you want to learn more.”

Her father was the one who finally made the decision for her to change schodisjth wanted to
make the change “Because of the academics. | could learn more and bedgréfeartather wanted
her to change because of the academics also. “He knew about (théhnely fsom my auntie,”
Anita said. “She has a...daughter and she goes there. And she said that Wiageoachool and
then my dad was thinking about it then he finally decided.” She said he’s hapghevidecision
now and proud of her academic accomplishments.

After graduating from her suburban school, she likes that “They preparerymalléme.” She
believes it gave her everything she hoped it would academically, and inranathas well. “There
is this class there...on how to do internships and networking. So | think thagallgshelpful. It
prepared us to go to college and what are we going to do after college bechase teemake the
appointments and do interviews. So | really liked that class.”

JUAN

“Juan” went from a Minneapolis elementary school to attend a suburban nuddt# and high
school. He attended these schools of choice for 6 years, and is currenliga sophomore.

He said that being at a new school is “always hard,” but he was able tdriaakls as time went on.
His new friends were mostly of a different ethnicity: “I'm Hisparmiod almost all of my friends are
Caucasian.” From these new friends, he said he “learned respect. Theyewerespectful of where
| came from.”

His new schools had mostly Caucasian students,
which was different from the school he came from *“(I felt) a little strange because | was He

said this made him feel “a little strange because | ~ used to being (with) people of my was
used to being (with) people of my same race. But Same race. But | got used o it. got
used to it.”

Being at this new and somewhat different school made him more awaeewbrld outside of
school. Instead of saying that he learned about others, however, Juan s#iéllatg the new
school helped him understand “more of my race (and) where | came from. | waawaoeeof my
background and the world.” Much like the old adage about traveling to a foaeidmélps people
understand their homeland, Juan learned something about himself by going tceatditfbool.

Juan believes that he learned more at his new school than he did avliagpschool in

Minneapolis. He said that “The education was really good,” and it betterddman for college.
“The teachers really (were) a big factor for me to learn morecititveulum was very different from
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the previous school. It was very challenging for me. | remember thgdims was tough...but it was
great.”

The new school also offered some classes that weren't offered at tioh@ddl Juan cited language
classes (he did study a foreign language there), and he said that in $sehnelithere was also “a
choice in the level of math.”

He thinks that being at this new school made him more prepared for the weittbaiftschool
because “The curriculum was different.” He said that it was moretéidé¢owards getting students to
learn, which he has found to be helpful.

Juan said another aspect of his new school that was helpful was being egmiaddnts who were
of a different cultural background than he is. This helped him be magvarpcefor the world outside
of school because he “had more knowledge of the outside world.”

Going to the suburban schools gave him more ideas about what he wanted to dghafieindw! by
exposing him to students with a different mindset. He said that the stutlidrgshaw schools had
goals for higher education and for later life in the workforce. Seeinintbibhier students, Juan said
“I started to think to myself | wanted...an idea of what might be helpfuhfand something that |
enjoyed. So | would say the difference in the students and their goals led mev@&ahy own and
not stop in high school but go on to college.” This is something he doesn'’t thirdksheally
exposed to in his previous school.

Now that he’s a sophomore in college, he thinks those ideas are really payitighafiotivated to
finish school and going further in my education.”

The decision to go to a new school began with Juan’s mother. “As far as |bem@smom was
not too happy with the (former) school,” he said. “There were some problems.Kgtsrhad
relatives in gangs and stuff. My mom did not want us in that environment. | had no ideadow
found out about the TCIY program, but she did, and the closest suburban schoa(thias in
particular suburb), so we applied and we got in.”

Though his parents may have put the school choice in motion, the decision tly abrade schools
was made by the family together. “My parents (took) the initiativengebe environment in the
other school, and | was OK with it,” Juan said. “I really wanted to changelsc¢hoo

His parents were looking at Juan’s well-being when they started loakangchool of choice, and so
was he: “We got (hassled) by some kids in the school. They were not edentstthere, but they
had relatives there. | didn’'t want to go there any more.”

Juan said his parents “were pleased” with the decision for him to go to ammal. this was not
just because of the safety concern, but also because “it was a bett¢ioaduca

Juan’s said his own feelings about his new school are that “It opened my op@srtetter. It was
harder in the beginning, but | stuck with it.” It was harder not just bedawss a new school, but it
was also harder academically.

In addition to providing safety and better academic opportunities, he hoped fmthenghing that

his new school also provided him: “They helped us out with getting us into socckradball,” Juan
said, “things that my old school didn't have.”
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BRIANA

“Briana” is a college freshman who went to a Minneapolis high school for 1%, yeen was in a
suburban high school through TCIY for 2 ¥ years. She said it was easy to madte tibher new
school, and while some of them were of a different cultural background fronhbearais’t say as she
learned anything in particular from those friends.

Briana is African American, and she said her Minneapolis school wiasyrnamprised of African
American and Asian students. Her new school, she said, “was a little mergedi Though this was
different from her old school, she “didn’t really feel anything abooedause | like being around
diverse groups. | was a little more excited because there was morétylivers

Her older sister went to the same school of choice before Briana didriand Baid “Sometimes |
would hear stories from my older sister (who) went there when cert&is wamld clash with each
other. | didn’t (see that)...when | started going there, but | guess it happened @atseBut | guess
because (my suburban school) had become more diverse from a while ago, so Irtaiesaces
didn’t like that. There was trouble between some races. But it has gatindver the years.”

Because of the curriculum at her new school, Brianna said she learretherer. ‘| feel there was
more of a challenge at (the new school) academically.” There werecadiege-prep classes which
were not available at the former school. “(The new school) gave fiHonors classes in chemistry
and physics and stuff. That was where the challenge came in, because hiidn'tould do it, but |
ended up doing really well.”

Her new school made her prepared for the world outside of school, more becéeseuofitulum
than the diversity. “It was the academic opportunities,” Briana safte $tudent backgrounds didn’t
really make me prepared because I'm around different races alnnestren outside of school. It
was more the academic area that made me more prepared.”

The academic opportunities at her new school gave her more ideas aboterlifégaf school, but
the curriculum was just one component of the opportunities. “At first hitveesally interested in the
whole science area, but | would say it was more of the teachers that madate e more with
science than the class (itself)....I think the teachers kind of make étimteresting in a subject that
you'd never think you'd be interested in.”

She gave an example of one teacher who was supportive and encouraging: “Sasce tand class,
if you had questions he would answer them with no problem. Some of the teachiansgihiathe
same classes...you wouldn’t do as (well) in that class because of theaghgrs did things, but this
teacher he answered questions and your questions were welcomed.”

Now that she’s out of high school and into college, Briana can see how helglfiginachool
experience was. “l was choosing between going into business or vetergtdigjma, so with the
science classes that | had and how the teacher was so helpful it madeetewards the
veterinarian side because now | know | can do that, the science eadsatthat. That helped me in
college, make my final decision” about what to study in college.

Briana decided to go to a school of choice because it “was closer than i(itnealpiolis school) was
and it was an easier commute. My sister went to (the same school of choiE&)ither one of us
missed the bus it would be easier for (my mom) to take us to the samad gaid then my sister said
it was a good school, so | just went there.”
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She didn’t talk about her school choice decision with her mother much before it das htaess
she just took my decision.”

Briana said she wanted to go to the new school because when she “heafd)alt@gtemed like an
easier environment, kind of more of a comfortable environment. And then my sastéhave, so that
made another plus....It was a better learning environment, and | knew people...thétenerike
family members and old friends, so that made it more comfortable.”

Her mother didn’t necessarily want Briana to go to a new school, but rathprss let Briana make
the decision and was supportive of it. After she had been at the new school, herdmdtke it.
“She thinks that their curriculum is a lot better too,” Briana said. “Ibsenthallenging; they like to
give you a challenge so you can learn more.”

Now that she has been there and graduated, Briana said

“I like (the suburban school). The staff “I like (the suburban school). The staff were very
were very welcoming. They justmade  welcoming. They just made everything more
everything more comfortable. comfortable. It wasn't authority and you're the students,

it was more like (an) authority kind of friendship.” The
new school gave her what she hoped it would “Because | was looking for more hard blecsese
at (the old school) they weren't that hard to me and | didn't feel likasl learning. That’s all | was
looking for was more of an academic challenge.”

DANIELLE

“Danielle” is a college freshman who spent the end of elementary st¢heoljunior and senior high
in suburban schools. When she first went to her suburban school there was satagdmnepiut she
overcame it and made friends easily. This was true even though she saidhéwasority (as an
African American), clearly, but it didn’'t seem like it was an isBaeause | was so young. In the fifth
grade you're not worried about whether your friend’s Black or White.”

As time went on, it became quite easy for her. She said that “when | hit high isete®a breeze. It
was nothing to make friends. And | think it was because | started off in thengggynechool and
then transitioned to the middle school and then transitioned to the high scha@oétht connected
pretty much.”

In her suburban schools she was making friends with students of differenthaceh she said that
what she learned from them wasn't related to their race or cultwas more about their outlook on
learning. “It was a different environment so you would kind of adapt to it. Yethse your friends
aren't goofing off, so you don’t. If anything | learned how to focus from my friénds

Danielle said that, to her, the different racial and socioeconomic makéep sfiburban schools
“didn’t make much of a difference. But the people were very helpful. Boeirees were more
available, like if you needed to learn after school. For a while when | w¢miytfirst suburban
school), my teacher would stay after with me and help me with my work.”

Though the different school makeup made no difference to her, by the time sheigbtsthiool she
did see some friction between TCIY students and resident students. “In highlszwdat a lot,” she
said. “Over the 4 years our school had experienced, like, 10 times the numpgbtsfifjuess, than
there usually was. It was...the inner-city kids...The majority of the Chaitsevikere the ones who
were involved in the fights that were breaking out.” She cannot say, howéadrthe fighting was
about.
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Even though she didn’t know the exact cause of the fights, she did say thatsderds “felt like

the Choice kids brought down the value of (the suburban high school) for some rebkdmf.the

kids who came in from the inner city did cause trouble, did not seem like theyhveee solely for
the education, and it made pretty much everyone look bad.”

Danielle said that her suburban schools made her more

aware of the world outside of school, and illustrated this ‘I was in the sixth grade when
with her impressions of one especially significant day. “| 9/11 happened, and the majority
was in the sixth grade when 9/11 happened, and the ~ ©f MY friends who lived in
majority of my friends who lived in (Minneapolis) had no CliEseiiasrelicesy
idea.

“When we went home that day after school, the majority of the kids who livag ireighborhood
didn’t know about 9/11. And our (suburban) school had actually stopped class and wataneod,
and we were more informed about what was going on. And | thought it was odd that tleewdeopl
lived in my (Minneapolis) neighborhood who went to school (there) didn’t know.”

Though Danielle learned more in her suburban schools than in her Minneapob$ she had to
overcome a curriculum gap at first. She said her initial feeling wKs '@ never even heard of
this in my life, how am | supposed to continue?” Fortunately, some dedicatedoes inedped her to
fill in the gap. “The teachers were really helpful. And | will never éngy fifth-grade teacher, Ms.

, Stayed after school for at least 3 hours out of the week and we would work on my
multiplication tables every week until | got it.”

Though she had some catching up to do, she said “It makes a difference in how gbodee
learning when you're comfortable with being able to ask questions without ebayrassed
because you don't know, because your teachers make you comfortable.”

Danielle said that her experience with the curriculum gap is felt by d@iét students. “To be
honest, a lot of them...can’t keep up with the curriculum, even though the teaehleespdul and
they have after-school programs that tutor a lot of the kids so they can keepthgy can keep their
grades up. Even the ones that weren't in trouble, the curriculum wasesenlifind more advanced
than it was in Minneapolis (in) that it was hard.”

In addition to direct instruction, she got help in another way. “Most of theatiddive in (this
suburb), they’re pretty well off and they live comfortably,” Daniellelseand my teacher had gotten
me the class T-shirt because we couldn'’t afford it. It was like $30 flassa T-shirt that all the kids
sign, and my teacher actually got me one towards the end of the year becaumssstinat | couldn’t
afford it.”

Since Danielle switched schools fairly early on in her schooling, shétwaarposition to see much
difference in the classes offered between her suburban schools and kehnaitly but does recall
one: “They did give us an option, either we learned Spanish or we learmadrGén Minneapolis it
was just Spanish.”

The suburban school made her more prepared for the world outside of schodlbgcpase of a
home-economics class which she said “wasn’t just for cooking and sewirgg ihare how do you
budget, balance stuff.” She uses that knowledge now “because if | didn’'t budgetkrom'tvhat |
would do.”
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Her new school also gave her more ideas about what she wanted to do after highladhigbl
school they had a lot of career-based classes,” she said. “Theyaya&e gption to have more
advanced classes, like the harder classes that were based off & lidg

“It was really helpful that they had career-based classes. Theyastithe general classes, but your
electives were mostly (for) what you wanted to be, what you were going to glbeigecfor....Like
people who wanted to do business management took accounting classes and bassssstoctheir
electives. So that helped out a lot for me to find out what | wanted to do antiwdrded to
continue going to school for. There was a lot of variety. It was very héehgftithey had a lot of
options. And the counselors were helpful too in trying to figure out what slgeseshould take to
make sure you're on track for your credits for graduation.”

"My mom was really big on education, Since Danielle was fairly young when she first went to a

and she had also instilled the value suburban school, her mother made the decision to go and
that education is key. You're not going it wasn’t discussed beforehand. She does recall,
to get anywhere without having one.” however, that her mother said “ ‘The education is better

so you'll learn more.” My mom was really big on
education, and she had also instilled the value that education is key. Yatugang to get anywhere
without having one.”

For her own part, Danielle didn’'t want to go to a new school at first. “It way sz leave and have
to go to a whole other school and be at the bottom of the chain and have to make ftiends w
everyone. But once | got there it wasn’t too bad. It took maybe a day or two.”

Though she made friends quickly at her new suburban school, she said sh it™leecause she
lived in Minneapolis and went to school in a suburb. For a while, she said “mygpaeren’'t able to
take me back to (the suburb) on the weekends to socialize with my friendaantun.” Things did
improve for her in time: “Once my mom was able to bring me to (the suburbaveekends, it
gave me something to do, to get away. They have a lot of recreational flaaewas fun.”

Now that she has gone through those suburban schools, she said her mother is ‘sestyitkany
education and that | continued on to go to college.” Danielle said for her owH gairik highly of
(the schools) just because | went, but | couldn’t see myself at another scheeh stikbeing in
Minneapolis | don'’t think that | would have learned the things that | did going to absubsehool.”
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The Choice is YourBrogram
Percent of Students Who Return to Suburban Choice Schools by Year
2001-02 through 2007-08

2001/02 | 2002/03 | 2003/04 | 2004/05| 2005/06 | 2006/07 | 2007/08 | 7 year 7 Year 7 Year

Yr End Percent | Percent| Percent| Percent| Percent | Percent| Yr End Return Return
District Return | Return | Return | Return Return Return Total Total Avg
Richfield 38 61% 62% 55% 51% 55% 57% 957 427 45%
Edina 52 94% 72% 78% 66% 81% 67% 908 549 60%
St. Louis Park 31 7% 67% 59% 71% 57% 57% 738 365 50%
Hopkins 27 81% 74% 68% 68% 66% 58% 1125 574 51%
Robbinsdale 190 55% 68% 65% 62% 68% 62% 2611 1334 51%
Wayzata 32 97% 64% 63% 72% 70% 70% 999 542 54%
Columbia Hts 77 42% 74% 48% 42% 53% 51% 1118 436 39%
St. Anthony 25 64% 60% 85% 87% 88% 75% 503 224 45%
Eden Prairie -- -- -- -- -- 29% 51% 129 37 29%
Year End Total | 472 720 1030 1435 1567 1867 1997 9088 4488
Percent 64% 68% 65% 62% 65% 61% 47%

Source: Minneapolis Public Schoolsidgnt Accounting Office, May 2008. Based on offigiear-end enroliments
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The Choice Is YouBrogram

Percentage of Open-Enrollment Transfers Out of Minneapolis by Ethnicity,
Prior to and Since the Program Began

Open Enroliment Applications

2007-08
Minneapolis Publig o
Schools 3 Years Prior to TCIY's First 7 Years
Enrollment TCIY?
Including TCIY TCIY Only

Native American 4% 65 3% 194 2P0 123 2%
African American 40 % 629 299 5,339 52|93,916 66 %
Asian American 9% 152 79 709 7% 408 7%
Hispanic American 17% 108 5% 884 8|% 561 9%
White American 30 % 1,214 56 % 3,11} 31% 934 16 %
Total 100 % 2,169] 100 % 10,203 100% 5,942 100 %

Notes: ' 1998-99, 1999—-2000, and 2000-01.
Source: Minneapolis Public Schools, Student ActiogrOffice, June 2008.
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The Choice Is YouBrogram
Percent of Students Enrolling in Suburban Choice Schools
by Ethnicity and District

2001-02 through 2007-08

DISTRICT Am. Indian African Am. Asian Am. Hispanic Am. White Am. tab
Richfield 18 2.3% 529 | 67.5% 15 1.9% 126  16.1% 96  12p% = 784
Edina 10 2.3% 285 | 64.5% 16 3.6% 38 8.6% 93 21.0% 442
St Louis Park 15 2.9% 371 | 72.0% 9 1.7% 62| 12.0% 54 11.3% 515
Hopkins 4 0.6% 468 | 76.0% 61 9.9% 25 4.1% 58 9.4% 616
Robbinsdale 33 1.9% | 1174| 68.09% 200 11.69 67 3.9% 252  14l6% 17726
Wayzata 7 1.2% 444 | 73.0% 59 9.7% 40 6.6% 58 9.5% 608
Columbia Hts 29 3.1% 521 | 55.5% 41 4.4% 159 17.0% 188 200% 938
St Anthony 3 1.5% 38 19.5% 7 3.6% 26 13.3% 121  62.1% 195
Eden Prairie 4 3.4% 86 72.9% 0 0.0% 18| 15.3% 10 8.506 11B
Total 123 | 2.1% | 3916| 659% 408 6.9% 561  9.4M 934  15]7% 5942

Source: Minneapolis Public Schools, Student ActiogrOffice, May 2008.

€V ainbi



Students Participating

The Choice is Y

ourBrogram Figure A4

Student Transfers Out of Minneapolis
2001-02 through 2007-08

Students’ Ethnicity

Students Withdrawing

01/02 — 558 Native Am. 123 — 2%  Native Am. 118 — 3%
02/03 - 567 African Am. 3916 — 66% African Am. 2564 — 65%
03/04 — 759 Asian Am. 408 % 7 Asian Am. 276 — 7%
04/05 - 1037 Hispanic An615—- 9% Hispanic Am. 316 — 8%
05/06 — 908 White Am. 934 — 16% White Am. 671 — 17%
06/07 — 1098

07/08 —1015 Total 5942 —100% Total 3945 — 100%

7 Yr Total — 5942

Withdrew — 3945 (or graduated)

Enrolled — 1997

3120 of 3945 (79%) of students
who withdrew from the program

never re-enrolled.

An estimate@ 673945 (17%)
students whdaiew from the
program returned to a MPS

Previous School Previous MPS Grade Previous MPS School
MPS - 2397 01/022/03 03/04 04/05 05/06 06/0707/08 Total Lincoln - 112
MN Public - 2460 K- 2 6 4 10 2 13 9 46 Edison High - 98
Charter - 300 1- 16 1319 17 10 22 13 110 Jordan Park - 94
Non-Public - 178 2- 11 11 10 21 10 14 12 89 Nortigtd - 89
Out of State - 122 3- 18 1416 10 8 27 11 104 Sheridan - 89
Out of Country - 63 4- 13 13 15 18 9 16 18 102 Olson - 84
Home School - 21 5- 16 1410 16 18 13 16 103 Henry High - 82
IDDS/FAIR - 68 6- 37 40 49 46 47 36 40 295 Cityview - 80
None (Kndg) - 333 7- 22 28 39 36 2940 39 233 Washburn High - 78

8- 17 23 36 47 3738 38 236 Anwatin - 72
Total 5942 9- 40 53 91 510 99 92 103 583 Northeast - 71
10- 21 27 28 52 44 52 49 273 Roosevelt High 66
11- 13 13 17 33 2840 35 179 Lucy Laney - 64
12- _ 2 5 4 10 9 6 8 44 Franklin - 50
228 260 338 421 350 94MB91 2397 Anthony - 43
Loring - 42
Parkview - 42
Folwell - 38
Male 2942 49.5% Pillsbury - 37
Female 3000 50.5% Jenny Lind - 37
South High - 35
Sp. Ed. 830* 14.0%

*Could be higher because of reporting limitations.
Source: Minneapolis Student Accounting Office, Ja6e8.



Figure A5

The Choice is Yours Program
Student Transfers Out of Minneapolis by Zip Code,
2001-02 through 2006-07

Zip Code
55411 N 1825
55412 N 1172
55418 NE 551
55407 SE 419
55408 SW 293
55430 N 282
55405 SW 219
55404 SE 201
55413 NE 181
55417 SE 179
55419 SW 151
55406 SE 149
55409 SW 127
55414 SE 46
55421 NE 43
55410 SW 41
55454 SE 15
55403 SW 13
55415 SE 12
55423 SE 9
55416 SW 6
55401 SW 6
55402 SW 2
Total 5942
N 3279 55%
SE 1030 17%
SW 858 15%
NE 775 13%
Total 5942  100%
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(Highlighted area illustrates that 50% of all tfars out of Minneapolis originate from the 5541d an
55412 zip codes.)

Source: Minneapolis Public Schools, Student Acéogi@ffice, June, 2008



Table A1l: Comparison of annual growth in reading and mathematics, all aolminbice participants and eligible, non-participants, 2007-

2008.
Reading Mathematics
Average Average Gain| Average Gain Average | Average Gain| Average Gain
N Gain Score | Lower Bound| Upper Bound N Gain Score | Lower Bound| Upper Bound
(S.D.) (95%) (95%) (S.D) (95%) (95%)
Suburban Choice Participants
Third Graders n=74 10.2 (9.6) 8.0 12.4 n="74 11.8 (7.3) 10.1 13.%
Fourth Graders| n=284 7.7 (10.7 5.4 10.0 n=@87 9.0 (40.5) 6.7 111
Fifth Graders n=90 6.1 (8.4 4.3 7.8 n=93 9.3 (8.4) 7.5 11.0
Sixth Graders n =108 5.1 (10.0 3.1 7.0 n =108 4.8 (9.0 3.1 6.5
Seventh Graders n =138 26 (8.9 1.1 4.1 n =137 6.5 (12.4) 4.4 8.6
All grades n =486 58 (9.8) 4.7 6.4 n =499 7.9 (10.2) 7.0 8.8
Returning n =349 55 (9.9 4.5 6.6 n =329 7.9 (11.0) 6.7 9.1
New n=183 56 (9.8) 4.1 7.0 n=1Y0 7.8 (8(6) 6.5 9.1
Eligible, Non-Participants

Third Graders n=74 8.9 (11.3 6.3 11.5 n=74 8.0 (8.0) 6.2 9.9
Fourth Graders| n =285 46 (8.9 2.7 6.4 n=386 6.3 (6.5) 4.9 7.7
Fifth Graders n=92 41 (91 2.2 6.0 n=90 5.7 (812) 3.9 7.4
Sixth Graders n =109 27 (7.3 1.3 4.1 n=104 -0.6 (7.6) -2.1 0.9
Seventh Graders n = 1583 0.6 (7.1 -1.8 0.7 n={131 -0.7 (p.7) -1.9 0.5
All grades n=>513 32 (9.1 2.4 4.0 n =485 3.1 (8.2) 2.3 3.8

Source: NWEA Mathematics Scale Scores from TCIYuslbiéan Districts and Minneapolis Public Schools.



Table A2: Comparison of annual growth in reading and mathematics, suburbaengduticipants and eligible, non-participants initially
scoring at or below 30percentile, 2007-2008.

Reading Mathematics
Average | Average Gain Average Gain Average Average Gain| Average Gain
N Gain Score | Lower Bound| Upper Bound N Gain Score | Lower Bound | Upper Bound
(s.D) (95%) (95%) (s.D) (95%) (95%)
Suburban Choice Participants
Third Graders n=52| 125 (10.1) 9.7 15.3 n=751 13.4 (6.9) 11.4 15.38
Fourth Graders | n =63 9.1 (11.5) 6.2 12.0 n =64 9.7 (11.7) 6.8 126
Fifth Graders n =69 7.1 (8.9 4.9 9.2 n=159 9.0 (9.0) 6.6 11.8
Sixth Graders n=285 5.7 (10.2) 3.5 8.0 n=7176 4.8 (9.9 25 7.G
Seventh Graders n =105 4.0 (9.0 2.3 5.8 n=[101 7.8 (13.8) 5.0 10.5
All grades n=374 7.0 (10.2 6.0 8.1 n=3b1 8.5 (11.3) 7.3 9.7
Returning n=245 7.2 (10.4) 5.9 8.5 n =229 8.3 (1R.4) 6.7 9.9
New n=129| 6.7 (10.0 5.0 8.5 n=122 8.8 (8/9) 7.2 10.4
Eligible, Non-Participants
Third Graders n=51| 10.6 (12.8) 7.0 14.2 n=>51 8.1 (8.9 5.7 10.v
Fourth Graders | n =64 45 (8.9 2.3 6.8 n=63 6.6 (6.6) 5.0 8.3
Fifth Graders n=71 44 (9.8 2.1 6.8 n=57 4.7 (8.5) 2.4 7.0
Sixth Graders n =89 3.2 (1.7 15 4.8 n=714 -1.3 (7.1) -3.0 0.3
Seventh Graders n=119 0.0 (8.0) -1.5 15 n=100 -1.2 (6.4) -2.4 0.0
All grades n=394 3.6 (9.7 2.7 4.6 n =345 2.6 (8.3) 1.7 3.5

Source: NWEA Mathematics Scale Scores from TCIYushbiéan Districts and Minneapolis Public Schools.



Table A3: Comparison of average gain score differences in readihmath, suburban choice
participants and eligible, non-participants expressed as effestai corresponding percentile
differences, 2007-2008.

Reading Math
Effect Size of Corresponding Effect Size of Corresponding
Average Gain Percentile Average Gain Percentile
Score Difference Difference Score Differenck Difference
Third Graders +0.12 +4 +0.50* +19
Fourth Graders +0.32 +12 +0.32 +12
Fifth Graders +0.23 +9 +0.43* +16
Sixth Graders +0.28 +11 +0.65* +24
Seventh Graders +0.24* +9 +0.75* +27
All Grades +0.28* +11 +0.52* +20
Returning
-0.01 0 +0.01 0
New

Notes:" Effect sizes of 0.20 to 0.49 are small; 0.50 t®@Gfe moderate; and 0.80+ are large.
* = Statistically significant difference at minimup< .05.
Source: NWEA reading scale scores from TCIY subudiatricts and Minneapolis Public Schools.

Table A4: Comparison of effect sizes of average gain score diffesén reading and math, suburban

choice participants and eligible, non-participants with baseline sabcesbelow the S0Opercentile
expressed as effect sizes and corresponding percentile differences, 2007-2008.

Reading

Math

Effect Size of

Corresponding

Effect Size of

Corresponding

Average Gain Percentile Average Gain Percentile
Score Difference Difference Score Differenck Difference
Third Graders +0.17 +6 +0.67* +25
Fourth Graders +0.45 +17 +0.34 +13
Fifth Graders +0.29 +11 +0.49 +18
Sixth Graders +0.28 +11 +0.72* +26
Seventh Graders +0.47* +18 +0.89* +31
All Grades +0.34* +13 +0.60* +22
Returning
+0.05 +2 -0.06 -2
New

Notes:" Effect sizes of 0.20 to 0.49 are small; 0.50 ®9Gare moderate; and 0.80+ are large. *=Statigfical
significant difference at minimum p < .05.
Source: NWEA reading scale scores from TCIY submidiatricts and Minneapolis Public Schools.
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