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and learning. Fast Break to Learning is an innovative
school breakfast program that supports breakfast for all stu-
dents at low-income elementary schools. The program provides
adequate nutrition for children who come to school hungry.

Implication for Meeting No Child Left Behind

In 2001, Congress passed sweeping legislation to improve
educational outcomes for children — the No Child Left Behind
Act. Schools must demonstrate adequate yearly progress,
which is continuous and substantial improvement for the
school as a whole and defined subgroups of students.

Test results shown in the Academic Achievement section of
this summary indicate that the Fast Break to Learning breakfst
program can assist elementary schools in meeting their goals
for academic achievement under the No Child Left Behind Act
of 2001. The Fast Break to Learning breakfast program helps
support the academic program at lower-income schools, which
have lower average test scores. The mean average Minnesota
Comprehensive Assessments score for Fast Break to Learning
schools has risen to the point of exceeding the current
benchmark of 1420 for adequate yearly progress, in school
year 2001-2002.

Schools that fail to make adequate yearly progress face
progressive sanctions including replacing staff or significant
staff restructuring, state takeover, hiring of management
contractors, conversion to charter school and loss of federal
funds. The Fast Break to Learning breakfast program can be
an important strategy for low-income schools to improve
educational outcomes and meet No Child Left Behind
requirements.



Research on the first three years of Fast Break to Learning breakfast program
has been conducted by a collaboration of the Minnesota Department of
Education and three research groups from the University of Minnesota.

¥ Office of Educational Accountability

¥ Center for Applied Research and Educational Improvement

¥ School of Public Health, Division of Epidemiology
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Math, reading, and writing components of the Minnesota Comprehensive
Assessments were used to measure academic achievement at Fast Break to
Learning schools compared to control schools. School year 1998/99 was used
as the baseline for measuring gains because that was the last year before the
Fast Break to Learning breakfast program was available. Control schools
were those elementary schools that did have a school breakfast program but
did not participate in the Fast Break to Learning breakfast program.

Fast Break to Learning schools had greater rates of increase on the
Minnesota Comprehensive Assessments than the control schools in:
1. overall scores,
2. percentage of students achieving at or above Level I, and
3. percentage of students achieving at or above Level lll.

The percentage of students achieving at least Level Il is particularly important
because Level Il defines an acceptable level of achievement on the
Minnesota Comprehensive Assessments.




Math Achievement

« Overall, the percent increase in mean score for 3rd and 5th grade students
on the math portion of the Minnesota Comprehensive Assessments (MCAS)
at Fast Break to Learning schools was approximately twice that of the increase
at control schools.

« Percent increase in the number of 3rd and 5th grade students attaining Level Il
on the math portion of the MCAs at Fast Break to Learning schools was more
than 3 times that of the increase at control schools.
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o Overall, the percent increase in mean score for 3rd and 5th graders on the
reading portion of the Minnesota Comprehensive Assessments (MCAs) at Fast
Break to Learning schools was 1.5 times the increase at control schools.

« Percent increase in the number of 3rd and 5th grade students attaining Level |l
on the reading portion of the Minnesota Comprehensive Assessments (MCAs)
at Fast Break to Learning schools was more than double that of the increase
for control schools.
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5th Grade Writing Percent Gain

from 1998-1999 (baseline year)
Whiting Achievement to 2001-2002

« Overall, the percentage in mean score
increase on the Minnesota Comprehensive
Assessments (MCAs) 5th grade writing test
at Fast Break to Learning schools was
one-third higher than the increase at
control schools.

« The percent increase in the number of fifth
graders attaining Level Il on the writing i’
portion of the MCAs was twice the increase 0
at control schools. OveraII Level Il Level Il

12 9 6 3 26 21

(The writing portion of the MCAs is not given to 3rd grade students.)
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In school year 2002, over 400 Fast Break to Learning schools served breakfast to 59,000
students each school day. Since the start of the

Fast Break to Learning breakfast program,

there has been a gradual increase in the

percentage of participating students.
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010 20 30 40 50 60 70 80 90 100% Teachers at participating elementary schools
were asked about their hands-on experience with

Student attendance the Fast Break to Learning breakfast program.
Academic achievement

The chart at left indicates effects of the Fast Break

to Learning breakfast program that more than half

of surveyed teachers rated as very positive

(score of 4 or 5). Principals also reported that all

Students not hungry or malnourished of these areas are priorities for their schools.

Positive school climate

Reduced nurse visits

Attentiveness to learning
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Federal reimbursements account for three quarters of breakfast funding at Fast Break to
Learning schools.
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During the course of the year, Fast Break to Learning schools:

« had an overall breakfast participation rate of 51 percent, compared to 21
percent for control schools.

« received an additional $3 million in federal breakfast reinbursements
due to the much greater number of breakfasts served to the students eligible
for free and reduced-price meals.

Concluiion

In its third year, the Fast Break to Learning breakfast program helped 59,000 elementary
students to prepare for a full morning of learning each school day.

Fast Break to Learning schools continued to show higher rates for participation and for
academic improvement than control schools.

ﬂmlwaﬁm %04 No Child .faﬂ Behind

The Fast Break to Learning breakfast program is offered to schools that serve more economi-
cally disadvantaged students. These schools have lower average academic achievement
scores. The Minnesota Comprehensive Assessments score for Fast Break to Learning schools
has risen to the point of surpassing the current adequate yearly progress level of 1420 in
school year 2001- 2002. Continuation of these achievement gains has become critical with the
implementation of No Child Left Behind legislation.



Minnesota Department of Education

Upon request, this information can be made available in alternative formats. TTY 651-582-8201

Federal law and U.S. Department of Agriculture policy prohibit discrimination in the
administration of USDA Programs on the basis of race, clor, national origin, sex, age, or
disability. To file a complaint of dicrimination, write USDA, Director, Office of Civil Rights,
Room 326-W. Whitten Building, 1400 Independence Avenue, SW, Washington, D.C.
20250-9410 or call 202-720-5964 (voice and TDD). USDA is an equal opportunity provider
and employer.




